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FOREWORD 

of our subject is increasingly contested in curriculum development from new entrant 

is seldom challenged. The mission of this volume is to rise above these debates and 
draw attention to geographies and geographical education at the global level. The sum 

establish the 
major regional variations in contemporary school geography. The third looks towards 
the future with reference to several important issues. The sections offer different 

International 

Geographical Education Past, Present and Future

is also strength in diversity of approach. 
International Geographical Education Past, Present and Future had its origins in 

a proposal to the Commission on Geographical Education to recognise the importance 
of the 2006 meeting of the 

school geography and geography education for this meeting. The idea of a Brisbane 
history of international meetings of geographers stretches 

Commission on Geographical Education is 

The Commission itself has had a key role in the promotion of Geography. It has 



Congress

Regional Conferences

with the 2006 Brisbane meeting followed by a meeting in Cologne in 2010). The 
Commission meetings achieve many purposes. The most obvious is the value of face 
to face meetings between the international and national communities with interests in 

of pedagogy and policy in geographical education. 

and well informed by contemporary practice. Many papers presented in Commission 
meetings become part of the research product of the Commission through publication 
in the journal International Research in Geographical and Environmental Education 

International Geographical 

Education Past, Present and Future is the vehicle for a collective review and prospect 
research efforts to address 

contemporary issues. 
The Editors have laid out an agenda in their selection of themes for school 

geography in the future. The technological advances of the last decade need no reprise 

a 

and 

the impacts and opportunities of technologies for classroom geography. 
research agendas for 

research project on teaching sustainability in schools 

this research theme in school geography. The Editors have underlined the importance 
of environment to geography teaching in their selection of this research theme. 

The concepts of citizenship underpin many of the principles laid out in the 
Commission’s 1992 Charter on Geographical Education

International Declaration on Geographical Education 

for Cultural Diversity. While geography may not lead in teaching citizenship in 

time contributes to cultural awareness and social activity. Citizenship education has 
become increasingly important in the classroom since the new age of international 

teaching of citizenship. 

place that determines their understanding of the discipline of geography. The role of 

xiv FOREWORD 



use 

as teachers and how learning processes established in school translate into lifelong 
International 

Geographical Education Past, Present and Future. 

practice and that this practice builds effective lifelong learning. 
The Commission on Geographical Education was pleased to support the proposal 

is now over to the collective of colleagues with interests in geographical education to 

they have responsibility. 

Commission on Geographical Education 

xv FOREWORD 



it is also demonstrably true of 

2000) thought of 
that such programmes could be compared according to their relative progression or 

to which 
way in which this has been attempted has been to classify and evaluate published 

Foskett and 

from an historical perspective also reveal those aspects of the subject important to 
research 

may change over time. 

INTERNATIONAL RESEARCH IN GEOGRAPHICAL 
AND ENVIRONMENTAL EDUCATION A CASE STUDY 

Commission on Geographical 
Education of the 
papers published in another Commission associated publication International Research 

in Geographical and Environmental Education

its foundation in 1991. It is acknowledged that to draw conclusions about an entire 

of assumptions that may be hard to justify. IRGEE may not be typical of all journals in 
either geographical education or environmental education. The very title of the journal 

environmental education 

revealed that this is far from a valid assumption for all countries. In 

Past Experience, Current Trends and Future Challenges

© 2006 Springer. Printed in the Netherlands. 

1 

– 
J. Lidstone and M. Williams (eds.), Geographical Education in a Changing World:
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environmental education appears to be at least as much the domain of 

the papers sent to IRGEE do not represent many of the wide ranging and vibrant 
journals. Perhaps 

the whole notion of an international community of scholars with common aims for 

us who work in smaller countries or academic communities are forced to look to the 

may feel that they are better served by sending their best work to local rather than 
overseas journals. Perhaps the commercial reality of an English language publishing 
policy has a greater effect on submissions than we realise. Perhaps the journal has 
Editors and an Editorial Board who are blinder to their own histories and biases than 

globalisation 

greater detail later in the chapter. 

The Geography of Research in Geographical and Environmental Education 

throughout this period an Editorial Major Research 

Papers Forum section in which a guest editor is invited to propose a 
environmental education 

Reviews of publications 
believed to have some relevance to an audience of geographical and environmental 
educators. The analysis that follows relates solely to the papers published as either 
major research papers or Forum contributions. Major research papers are substantial 

IRGEE published to date contain a total of 

journal. From the inception of 

children’s understanding of maps or the place of 

Centre for Geographical Education in the 
within a research framework or to promote and encourage further research. Forum 
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.Table 1 IRGEE, 1.1-11.1 Some Basic Publishing Statistics. 

28Number of issues published 

Total number of papers published 
Total number of countries from which authors of IRGEE papers have come 

Number of main papers 107 

156 

Individual people who have written main papers 129 

Countries of origin of major paper writers 

Number of Forum sections published 25 

No of Forum papers 167 
188 

Individual people who have contributed to Forum papers 159 
Countries of origin of Forum paper writers 33 

sections are usually created by commissioning editors who use their own networks to 
encourage colleagues in countries and from cultures where publication in other than 

and promoting new areas of 
international scholarly community. 

been written by authors from different countries. The convention of placing authors’ 

the senior partner in the research enterprise. The analysis and conclusions that follow 
must therefore be regarded as very tentative. 

as major papers and Forum papers. While it shows that IRGEE has presented the 

of contributions to both major papers and Forum sections reveals that only three 

come from the 

and Forum

Forum that is intended to encourage a wider 

geographical education community does itself no favours if it fails to ensure wider 
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Table 2. Number of Authors and Countries of Papers Published in IRGEE, 1.1–11.1. 

Country 

Major papers papers 

1. 1 
2. 26 18 
3. 1 

Belgium 1 1 
5. Botswana 1 
6. Brunei 1 
7. Canada 8 6 
8. Denmark 3 
9. Estonia 3 
10. Fiji 2 
11. Finland 3 2 
12. France 2 
13. Germany 3 7 

Greece 1 
15. 13 5 
16. Hungary 2 
17. Iran 1 
18. Ireland 1 
19. Israel 1 
20. Italy 1 
21. 
22. 1 
23. 1 

Malaysia 1 
25. 1 
26. Nepal 1 
27. Netherlands 10 3 
28. New Zealand 1 1 
29. Nigeria 2 
30. Norway 1 
31. P.R. China 8 
32. Portugal 1 1 
33. Russia 3 

Singapore 8 5 
35. Slovenia 1 
36. South 3 
37. Spain 
38. Switzerland 1 1 
39. Turkey 

Total author/papers 

2 
51 
1 

18 27 
1 

156 168 

Authors of Authors of Forum
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have been represented in Forum

to gain at least some understanding of developments in those countries. We may also 
hope that academics in those countries may henceforth feel encouraged to submit their 
research work to the scrutiny of the international geographical education community 
through major papers. 

Classifying Research Published in IRGEE 

The 107 major papers were clas
environmental 

Foskett and 
IRGEE

Geographical and Environmental Education 

in other countries, Comparative 

Geographical and Environmental Education. 

Geography and Education include some 
on both research studies have 
been published in IRGEE

the curriculum. This is surprising given the prominence of the topic in conversations 
at conferences and in Editorial comments in a number of national and international 
geographical education journals. 

The large number of papers in group B Geography in the Curriculum may be 

may be welcomed as showing that traditional concerns of geographers are not being 
research agenda that has barely moved on in a 

research on modern technologies 
such as Global Information Systems. While Foskett and 
includes IRGEE fall into these 

a
importance of group C Geographical Education in a Social Context has long been 

research to justify such claims for the 
area is surprising. The largest number of studies in this category relate to “becoming 
a geography teacher”. We may also ponder the disparity of numbers between 
research in this area and that in group D Environmental Education

may consider Comparative Geographical and 
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Table 3. The focus of major papers published in IRGEE, 1.1–11.1. 

Foskett and Marsden Classes/Categories Number of papers 

A. (19)GEOGRAPHY AND EDUCATION 

2) Research in Geographical Education 8 

9 
and Future 

1 

6) Geography in the National Curriculum of England and Wales 

B. (42) 

1) 

8 

10 

6 

2 

2 

2 

2) Curriculum Planning in Primary Geography 1 

3) Curriculum Planning in Secondary Geography 3 

5) Curriculum Planning in Higher Education 2 

(c) 1 

9) 

(a) 1 

10 

C. (12) 

1 

1 

1 

D. (18) 

17 

1 

(15)E. 

GEOGRAPHY IN THE CURRICULUM 

Secondary and Tertiary Level 

Teaching Resources 

Textbooks 

10) Assessment and Evaluation in Geography 

GEOGRAPHY EDUCATION IN SOCIAL CONTEXT 

GEOGRAPHY AND ENVIRONMENTAL EDUCATION 

1) Environmental Education 

2) Environmental Geography 

COMPARATIVE GEOGRAPHY AND 

ENVIRONMENTAL EDUCATION 

work
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Environmental Education 

Do we conclude from this analysis and initial interpretation that research in 
IRGEE

geographical education 

research in geographical education over a number of years. 

previous 
and rigorous 

curriculum 

school curricula for many decades and where there are many universities with active 

publications. Where geography has low status and has been marginalised in the school 
research 

tradition. 

some states be at liberty to choose their research topics and have relatively free access 

research conventions 

the media for publication everywhere there are editorial gatekeepers who are powerful 
in determining what is published in books or research journals. Where research is 

research that can be undertaken and 

funded research projects. 

by their own ideological and institutional preferences. It is important to know the 

in some countries any substantial research is initiated and undertaken in government 
funded national 

research studies undertaken by isolated academics without funding 
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bear. They will have personal preferences dependent on their ideological leanings and 

the motivations and enthusiasms of researchers in geographical education. 

Researchers Caricatures 

substantive fundamentalists. These have a strong disposition to 
advocate the continuation of what they perceive to be the traditional subject strengths 

the subject matter that they believe should be sustained and reinforced. They seek to 

distinctive contributions of geography to the education of children and young people. 

geographical education. 
curriculum pragmatists. They are less concerned with 

subject purity and much more concerned with the survival of the subject in some 

numeracy could lead to advocacy of geography as a suitable vehicle for contributing 
to the achievement of this goal. Where the place of geography in a curriculum appears 
to be threatened by innovations such as 

the psycho-pedagogues who see school geography less from a 
substantive perspective and more from a logistical perspective. They are particularly 
interested in how children learn and what methodologies can be used most effectively 
to promote learning. Their interest will include such pedagogical approaches as 

matter of geography is subservient to teaching and learning strategies how the learner 
attitudes and skills is more important 

than what one learns and why one needs to learn it. 
radical reformers. They are driven by the need to root 

out what they perceive to be social and economic disadvantages. They are impatient 
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for profound changes in the social order and see geographical education as having 
a contribution to make to these changes. Their concerns may be couched in overt 

They see both pedagogy and subject matter as intertwined in the drive for curriculum 
change which they see leading in the long term to societal change. Geographical 

citizenship education and 
moral education. 

visionaries

predict how the various facets of school geography are likely to change alongside 

They are divided between Socratic optimists who envision continuous progress and 

diverse cultures will attribute meanings and emphases to each caricature according to 
the conventions pertaining in their cultures 

Researchers and their Cultures 

research in school geography has been conducted for various 

all the best work. In reading through 

this cultural isolation. Throughout the editing process we have been conscious that 
several of the chapters were originally prepared in a language other than English and 

translation process. 

educators communicate using a variety of discourses and sometimes these can 
get jumbled. Thus geographical education researchers may not simply come from 



10 JOHN LIDSTONE & MICHAEL WILLIAMS 

organisations and partisan pressure groups. Such commitments are rarely declared 

the literature of geographical education we need to recognise the slippage of the writer 

reading 

is paid to these characteristics as they apply to the researchers. Indeed there would 

unimportant. Researchers may be unaware of their own prejudices and preferences. 
Because of the English language dominance in much of the popular geographical 

Japan. There is a pressing need 
for the concerns of the latter to be disseminated widely not simply to ameliorate the 
English language hegemony but also to assist in the search for alternative solutions to 
problems of geographical education and to enhance 

researcher is the educational research discipline he or she favours. There are 

terms of scholarship and 

research institutes and government institutions are recruited. Recruitment on the basis 
research training in the 

educational disciplines hinders authoritative research in geographical education. What 

in geographical education should best address his or her 

consider the impact of their research on the educational research community at 
research 

methods and also conducting studies that enhance the understanding of pedagogy as 

convince those researchers who see their work grounded solidly in school geography 
classrooms and who wish to offer support and encouragement to classroom teachers. 



RESEARCHING CHANGE AND CHANGING RESEARCH IN GEOGRAPHICAL EDUCATION 11 

in particular classrooms) through to intellectually driven theory. In the middle are 
such groups as 
educational resources and student 
own geographical education 
from the 
direct impact of research in geographical education at any point across the spectrum 

Researchers and their Sources 

Earlier in this chapter we referred to 
by researchers of school geography. It is customary for research reports to begin with 
a review of relevant literature and most of such reviews are derived from academic 
studies. Reputable 
inventing the wheel should be avoided and this is true of substantive issues as well as 
methodological matters. 

policy 
policy studies may go beyond 

strategies and plans to include the logistics of dissemination and implementation. 

and the role of powerful agencies and personalities serving as gatekeepers to promote 
or hinder progress. For the scholars who have contributed chapters to this book one 
of the challenges has been to establish a balance between policy documents and 
commentaries and research studies that focus on the policies. They also needed to 
strike a balance between those commentaries that are heavily biased towards the 
opinions of the commentators and those that are comprised of judgements of the 

In some countries 
teachers targets to aim for and suggestions regarding the content of syllabuses. 
Sometimes more attention is paid to the allocation of teaching time for geography and 
the provision of resources than to the subject content. In other countries close attention 
is paid in policy documents to the subject matter and how it must be taught. The subject 

and supporting materials. Further detail is provided in public 

Some countries have formal inspection or school accountability systems to ensure that 
government 

policy 
assessment arrangements. 

There are also variations in the arrangements for student testing and 
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is constantly changing as more and more schools are able to access it and more and 
more students have access at home to computers. 

Beyond policy documents and curriculum materials researchers have access to all 

selection of the providers of such data. Here we are thinking of research populations 

in geographical education that have utilised small samples of convenience to generate 

of applying 

Researching Change 

Even a cursory opening of journals that report research in geographical education 
reveals the eclectic nature of the research topics and 
Some researchers have a strong preference for a particular research paradigm technical 

the preferred paradigm a preference for particular research methods. Indeed these 
ideological and methodological preferences may be the starting point for a research 
study. It becomes a matter of means and ends. The means are the topics but the ends 
are the improvements in research methodology. This is a contrast to a researcher 
identifying a 

researcher is free to make the choices. 
Some researchers feel constrained by the need to engage in research that puts 

aside the concern to improve research methodologies or to resolve problems judged 
to be important by the researcher and to engage in 

research 
should serve the needs of policy makers or practitioners. What is noticeable in many 
governmental policy documents relating to geographical education is the absence of 
any reference to 
reluctance on the part of policy makers to commission or sponsor research at either 
the inception of a policy or in the implementation of a policy. The same disinterest 

of 
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appears to be no great enthusiasm among schoolteachers to subscribe to and read 
journals and books concerned with research in geographical education. 

Catering to the myriad perceived needs of schoolteachers and policy makers 

policy changes can be unpredictable. The 
research may no longer be relevant and researchers 

are left stranded with projects that once looked promising but overnight are rendered 

determining the life span of educational reforms and projects. What is apparently a 

follows the immediate interests of geography teachers is likely to be of transient 
value. The essential need for geographical education researchers is to devote much 
effort to prioritising the fundamentals of geographical education and then deciding 
on the best 

research should be 
research 

formal university research 

output researchers are likely to utilise 

cultural or national settings is an unusual feature of geographical education research. 
What this suggests is that much research in geographical education is in the incipient 

history 
of former colonial states. These states have a recent history with three clear stages 

to the velvet revolution in Eastern 
Just as striking are the return of 
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Table 4 Stages of growth in the culture of research in geographical education (Williams, 1998).. 

Incipient stage Intermediate stage Mature stage 

Individuals researching in 
isolation 

Idiosyncratic and changing 
substantive focuses 

professional body 

Dominated by immediate 
practical issues 

Focused largely on a 
single sector of a national 
education system 

geographical education 
research language 

geographical education 
research 

conventional educational 
disciplines 

discipline strengths within 
geographical education 

No infrastructure of 

publications 

Few opportunities for 
training in research in 
geographical education 

Stable substantive focuses 
though subject to personnel 
changes 

Funded by local and national 
organisations 

Supported on the margins of 
a national professional body 

theoretical issues 

Focused on more than 
one sector of a national 
education system 

Emergence of a specialist 
geographical education 
research language 

geographical education 
research 

Developing ties with a 
number of educational 
research disciplines 

strengths within 
geographical education 

Developing nationally 
based infrastructure of 

journals and other 
publications 

opportunities for training 
in research in geographical 
education 

International groups 

Enduring substantive 
focuses that are unaffected 
by personnel changes 

Funded by international 
organisations 

Central to the work of an 
international body 

Dominated by universal 
theoretical issues 

Focused on lifelong learning 

geographical education 
research language 

education research 

Closely integrated into 
the educational research 
community 

communities within research 
in geographical education 

Well developed international 
infrastructure comprising 

journals and other 
publications 

Many international 
opportunities for training 
in research in geographical 
education 
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history of 

gleaned in the intersections of geography and other disciplines such as 
history and political science. 

geography as perceived through the eyes of a mariner and novelist. Writing about 

apportioned to it in the school 

Mention is made above of natural disasters and terrorist attacks as potential 
pabulum for both geographical education and 
to these could readily be added pushes internationally for the legalisation of same 

globalisation and 

which the young people currently studying geography are living and studying. 

Florida asserts that the former is ascendant and increasingly dominates the economic 
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armature of uninteresting bones” as presented by Conrad! 

ways in which research literature appears to be 

changes in curriculum? what are the reactions of students to studying contemporary 
world events from a geographical perspective? and what kinds of learning result from 

to change the ways in which we research geographical education. 

REFERENCES 

The National Geographic Magazine XLV

The Rise of the creative class

A bibliography of geographical education 1970–1997

A bibliography of geographical education 1970–1997

The 
School textbook research The case of geography 1800–2000. Bedford Way Papers 17. 

in geography teaching. 

For and against method Including Lakatos’s lectures 

Chicago Press. 

the 
Proceedings of the International Geographical Union 

Commission on Geographical Education Symposium, 2004. 

Geography Teachers with the Commission on Geographical Education. 
A study of the use of geography textbooks by selected techers in English secondary 

schools

The school textbook Geography, history and social studies

Press. 
Issues for research in 

geographical education, research forum I Textbooks Commission on Geographical 

International handbook on geographical education

Understanding geographical and environmental education The role of research. 





The 

not least 
of messages from the past history of geographical education. Stoltman’s essay makes 

research 

of the social sciences than history in their 

Williams attempt to classify researchers 

essence offering caricatures. How many of us would feel comfortable being penned 

of these changes in the course of our professional careers. 
Back to the 

Certainly the 

in curriculum theory and in academic geography. These encouraged a number of 
geographical educationists to offer a synthesis of these and other developments in 

1919

Past Experience, Current Trends and Future Challenges

© 2006 Springer. Printed in the Netherlands. 

– 
J. Lidstone and M. Williams (eds.), Geographical Education in a Changing World:
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among other things that geographical educationists should display overt social and 

development and 
the soul of geography from the subject specialist. These were all worthy causes and 

Williams point 

education to indoctrination in some cases. 
The politicisation of the 

intervention in the 
shift from relatively liberal notions of education to more circumscribed and ideolo-
gically 

into  the  citizenship 
2003). Central intrusion into the 

of the gulfs between various sectors of education. There are few contacts 
today 

research -

by 
researchers in geographical education “ought to be respected by policy makers at 

concern of 

time he acknowledges that implementation of this and other elements of computer 

appears daunting. Consider the following simple illustration
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“Cape Finisterre Cabo Finisterra Cabo Fisterra

bound peninsula in the uttermost west of northern Spain. It lies in the province of 
Galicia. 

Cape Finisterre is the westernmost point of 
Cabo da Roca in 

Finistère Finisterrae Land’s 

End ”. 

and comparable subjects demanding “an effort of memory” on the part of the pupil  a 
return to encyclopaedism? 

There has been a marked and promising increase in contacts in geographical 

also of a profound ideological chasm between socialist and capitalist countries 
regarding -

ing for war 

one -
daries. -
ferences 
many 
least stimulated by the success of the journal International Research in Geographical 

and Environmental Education. But as 
of 
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INTRODUCTION: MESSAGES FROM THE PAST 

theless, even l-

half of the 



and other everyday necessities of life. Early geography was applied and functional. It 

spatial 

as a discipline and as a educational subject. 
This chapter will journey with geographic education from its emergence to the 

development. 

transcend the 

the focus and changes in the teaching of geography are treated as major turning points. 

is somewhat the story that unfolds in this chapter. While there are turning points in 

civilisations. Geographic education was a part of the culture of education throughout 
the Greek and Roman periods. It was pursued during the early eras in North 
and 

irrigation water in 

2323

Past Experience, Current Trends and Future Challenges

© 2006 Springer. Printed in the Netherlands. 

– 
J. Lidstone and M. Williams (eds.), Geographical Education in a Changing World:

37.
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geography as a discipline and the roles it played in the transfer of information about 

systems of Earth and making informed judgments about their importance. Geography 

formal compared to later structured curricula. 
While scholars and universities made great strides in documenting and studying 

between different people and provided new information about other places. Reports 

accurate accounts of where places were located. It was up to geography education to 

and physical characteristics of places. 

capes and bays geography were complementary 
Capes and bays geography 

was a widely applied model of geography education associated with colonisation. 
Colonisation was important as a national political policy because industries needed 
resources and urban centers needed agricultural products. The result was the transfer of 
cultural values to colonised peoples. The transfer of cultural values was accomplished 
through 
who were received a geography education based on the practices of the colonisers. 

knowing geography. 
The capes and bays instructional model focused on 

giving rise to the role of place in geographic education. The model also focused on 

24 
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Capes and bays geography was gradually subsumed 
into a new paradigm for 
environment developed as a 

capes and bays geographies were sometimes 
combined as a 

were fortunate enough to gain an education to develop a perception of ownership 

capes and bays geographies. 

created a level of comfort among geographers and educators. By the late nineteenth 
curriculum 

curriculum structures around the world. It is only rarely that one 
encounters an early elementary geography class where the topic deviates from the 
local community and natural environment. While the mass media have presented the 

environment remained an international 
This pattern was validated as the general elementary curriculum pattern well into 
the 20th

paradigm. 
In earth science 

content 

becoming a more widely taught specialised subject within baccalaureate and graduate 

school enrolment among the general population and the scholarly pursuits modelled 
by institutions of higher education for teachers had a positive impact on geography in 
the secondary curriculum. More students were studying geography in both secondary 

colonisation entered 
the twentieth century. 
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The period from 1915 to 1960 represents the early modern period for geography 

geopolitical alignment information. The second is 

maps that relayed 

systems and characteristics. Global climatological and meteorological processes such 

topics of physical geographic studies during and after the period. Information about 
curriculum. 

of people and places. 
social 

studies social 
studies 

including 
as geography education. The social studies followed the 

position since its scholarship is in both the social and physical sciences) was 

through studies of the world in the secondary school. Those topics and concepts were 
then embedded in the social studies 
curriculum was initially a curriculum phenomenon peculiar to the 

geography education has maintained its status while in others it has declined or has 

regarding the relationship between social studies and geography were from the 
Haubrich’s later 

curriculum tensions between 
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geography educators envisioned as a loss to the curriculum. 
While the 

provided a great boost to regional studies in geography education. In what Norman 
Graves refers to as the “rise of 

the regions of the world and their particular geopolitical interests and relationships. 
When might another “shatter belt” such as the Balkans erupt and engage distant 

the movement of products between regions. Places that had been major suppliers 

world markets. New sources were developed for industrial minerals and other natural 

introduced to the 
underway in geography education. This was in addition to the tension from the social 
studies integrated approach to teaching. The pull was to return to the capes and bays 

could provide alternative solutions and contribute to solving. 

curricular subject largely through its professional societies and organisations. Teachers 
were mainly responsible for starting national organisations for teaching geography 
with pedagogical and content periodicals and other publications. The Geographical 

1893. It was followed by similar professional organisations for geography teachers in 
other countries. In the National Council for Geographic Education 
began in 1915. Numerous European countries had national geography teachers 

Handbook of Suggestions on the Teaching 

of Geography

of geography teachers in enhancing the teaching of the subject in developing regions 
of the world. By the time the UNESCO Source Book for Geography Teaching was 

the 
such as the 
the discipline in school and to develop professional networks among teachers was a 
critical activity during this period. 

The literature of geography education during and following the world wars 

Geography in Education A Bibliography of British Sources 1870 –1970 
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category Teaching Geography in Foreign Countries. The authors of the bibliography 
gave special attention to providing references that would inform geographic education 
scholars and curriculum planners about the genres of geography in the curriculum as 
well as the pedagogical elements that accompanied those genres. The genres were 
largely combined as regional and economic geography. The genres represented a new 
wake that was rapidly developing as geography education reached another turning 
point in its journey. 

The 1960s were witness to major changes in the discipline of geography. The 

was becoming widely available in universities and government. The dominance of 
regional geography that had prevailed following World War II began to give way 

other topics that caught the spatial topics attention of scholars. While those topics 

less time was revolutionising the discipline of geography. What were the implications 
for geographic education? 

During the 1960s the transition from colonies to independent countries was 
underway in 

education. Secondary students in newly independent countries that were part of the 

to determine their preparedness for university study. The linkages between the -

universities was 

boards would have to begin the process of identifying new standards. In countries 
with no comparable 
in the development of 

to lead and who was going to follow as new ideas in geography were disseminated to 
geographic education. 

notable dimensions of geography made the transition to elementary and secondary 
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to change their methods and broaden their perspectives regarding the analytical 

 school

completed advanced degrees and returned to their countries of origin. The numbers 

and geographic education at the school level was increasingly viewed as instrumental 
to inform new generations of young people about the opportunities in the discipline. 

added as a new dimension to geographic education by the publication of Frontiers in 

Geographical Teaching

secondary geographic study. The intent was to sharpen the appetite of students for 

was being taught. 

spatial analysis emerging at the core of the 

promote 

the analysis of population dynamics using census data. The new geographic pedagogy 

geography curriculum. How was that transformation of elementary and secondary 
curriculum to occur? 

curriculum reform during the 1960s occurred 
in the 

geographic 
study of social and environmental issues. HSGP received large amounts of funding 
from the National Science Foundation in the 

aspects of geographic f geo-
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The new interest in geographic modelling in research was introduced in HSGP 

decisions faced by farmers on the Great Plains of the 

educators on several continents. 
In 

being addressed in geography theory and 
pedagogy 

simulations 
and 

university students spread to other countries. The German Federal Republic was the 
Israel sponsored a similar project. HSGP classroom 

lessons were taught in schools in 
widely accepted pedagogical methods in elementary and secondary classrooms in 

research on student learning that were based on 

present a game entitled The Lobster Fisherman to a group of Japanese teachers at 

by applying game theory from geographic 

using game principles to motivate students. The early simulations preceded electronic 
and video 

World Wide Web and 
computer software. 

many parts of the world. Conferences of the Commission on Geographical Education of 
t he
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The 1960s to the 1990s also involved the rethinking of content and pedagogy 

greatest educational value. The methods of teaching and activities that engaged 

1982). The New UNESCO Source Book for Geography Teaching

values as inherent to geography 
UNESCO Source Book

in its pedagogical 

education that 

studies in the elementary and secondary 

newly emerging international focus was not entirely apparent. 
The New UNESCO Source Book

presented for geography teaching were attention to 

research and applied roles in the 
academy were making their way on to the global geographic education stage. The 
intent of the 
educational 

in the curriculum in most countries continued to function. Interest in place name 

by citizens of a country. There were opportunities to both adopt and adapt to new 

were causing geography education to be reviewed and realigned as curriculum was 

geopolitical topics were once again being heard and observed. 
The major change in the new 

focus in the 1990s was how to make the discipline and its educational mission more 
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attuned to the political and environmental challenges. The International Geographical 
The International Charter on Geographical Education with the 

intent that students in all countries develop “increasing international competence 

International Geographical 

those issues by a new generation of students in different regions of the world was 
underway. 

for the discipline in the school curriculum. Three notable changes were 

a reappraisal of geography’s role in education for responsible citizenship. 

Those attributes of the discipline emphasised the importance and utility of 
geography in the school curriculum. 

One indicator of the renewed interest in geographic research was the successful 
inauguration during this period of International Research in Geography andEnviron­
mental Education Commission on Geographical Educa-

research as an important element in what geography and environmental education 

across the international community. 
environmental education relative to geographic education 

continued to gain prominence during this period. Considerable attention was devoted 
global change research. Scholarly books 

were published that staked out the ground within geographic education that was 
complementary to environmental education. Is environmental education really 
geography education? Understanding Geographical and Environmental Education 

environmental education 
is very nearly the same as what geography educators 

environmental education. In Geography and Environmental Education International 

Perspectives

teaching demonstrated considerable overlap. This was an important milestone for 
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of dealing with environmental 

as geomorphologic or social studies. There was good reason for geography education 
to engage in issues of 

The growth and Geographic Information 
remote sensing have added to the methods and skills of academic 

analysis and mapping as well as portability using laptop computers is increasing the 
reach of students. The World Wide Web and 

democratise individual and group 
enables people to make informed decisions regarding important environmental 

important role in the democratisation of information and its uses. 

the millennium was its role in citizenship education. While citizenship implies a legal 

is considered. Citizenship implies the responsible and meaningful participation and 
contribution to society. Geography’s role in citizenship education has a substantial 

good. Geography education makes contributions to citizenship through environmental 
thinking about the relationship between citizenship and 

values relative to ideas about 

role of citizen would be enacted. 
Citizenship and preparing elementary and secondary students for responsible 

participation in the 
often are viewed as similar educational goals. Both are important components of the 

research study found that 
most respondents did not readily connect geography education to 

citizenship 
education suggests both a challenge and an opportunity for geography to participate 
if a meaningful relationship is established between the curriculum goals of each 
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relationship between geography and Geographical 

The search for meaning in the relationship between geography and citizenship 

citizenship and geography 
education has been studied and discussed in 
2001). While the recent attention to geography’s role in citizenship was the result of 

citizenship values has 

of citizenship is the nested relationship between individual and spatial entity. For 
citizen of a Nigerian 

citizen of Nigeria. Those geographic relationships of 

development and migration patterns have 
resulted in globalisation that brings people into new and changing citizenship roles. 

International 

Handbook on Geographical Education

geography education. The navigational markers in the Handbook

larger than others. 

public scholarship. This means the use of the intellectual capital of a community or 

are viewed as needing mitigation of impacts. Those mitigating activities are deeply 

certain environmental conditions goes a good way towards responding to natural 

and community mitigation actions and preparations are practical applications of 

have increased social and economic costs. Education of both the student and general 
populations about living with and preparing for natural events is an important role for 

research 
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Globalisation is a revived topic in geographic education that has again gained 

citizenship within regional organisations. 

often through the atmospheric transfer of elements such as carbon or the broadcast 

linked to the past in geography education through our theories of spatial interaction 

Geography education is a subject that is servant to many forces in the curriculum 
and in society. Curriculum realignment may occur at the national level. Budgetary 
changes may dictate adjustments in geography teacher positions. Geography education 
must compete with other sectors of the economy for graduates. Geography education 

issues. 
The issues that continue to guide the navigational course of geography education 

demonstrate a good deal of consistency over time. Changes are evident in the 
intensities of the issues at particular times and the residual impacts they have on

effects from outside geography education often have considerable impact on what is 
included within the 
revolution within geography also affects the curriculum. Computers are making big 

and presentation to others. Each change results in some degree of navigational change 
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Since the International Geographical Congress in Tokyo in 1980 I have been interested 
in developments taking place in geographical education around the world. Colleagues 
and friends from all continents have sent me reports of the current situation of 
geography teaching in their countries and their data were published in two books 
International Focus on Geographical Education Haubrich 1982) and International 

Trends in Geography Education

on these publications. 
Commission on 

of the current state of geographical education in the selected countries in 1995. The 
State-of-the-Art in Geography Education, at the 

as evaluator of the 

the 

number of countries are almost identical. The results are not representative in a 
statistical sense but the structures of the outcomes are so meaningful that they contain 
a strong message. I am grateful to all of the respondents whose names and countries are 

from 1995 with those from 2005. 
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s
 TO THE 1980s 

Europe the rift between East and West and the world split between North and South. 

curriculum were related to the “humanistic and Christian tradition which recognises 

psychological foundations for respect and mutual understanding between nations and 

average teacher is inclined to be pragmatic and to teach what appears to work ... 

geography was given great attention. Here it was argued geography should form 
socialist personalities. Other aims included “The contribution of Geography towards 
a materialistic perception of the world by considering the dialectic relation between 

India and 
of 

knowledge and skills that should help students to understand the spatial dimension of 

regions such as 
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country. 

systems and at all levels of development but always with a different priority. On the one 

attitudes” were on the advance 

Germany and other West European states. New Zealand saw the social 
perspective in the “marked accentuation of 
the commitment towards an appropriate use of the environment and in the ability 

Frances 

often from region to region within one country. The aims of geographical education 

development level were the essential 
factors which determined the educational aims for geographical education. 

from more than thirty countries in 1995 and 2005. The outcomes are not representative 
but they contain a clear and strong message 

Regional and General Geography 

In 1995 

progressive Western countries substituted a conceptual or thematic approach for this 
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Central 
“chaos of change” from their traditional 

 systems changed into a variety of school 
types and the centralistic 

 their governments have been given up 
and have been substituted decen-

pre-
pared for such a new independent teaching of geography. 
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Figure 1 Regional and General Geography 

in Geography Curricula 1995 & 2005 
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political geography). In 1995 most countries showed a weak or 

practised a strong and even very strong systematic approach. This does not mean that 
they have a pure systematic approach but a much bigger part of their teaching follows 

deeper understanding of spatial relations. 

Issue-based and System-based Geography Curricula 

Over recent years there has been a trend to give up teaching according to the system 

some countries have concentrated on the “big problems” of the world. This does not 

education has involved crossing subject borders. School geography ceased to be a 
copy of its related university subject. Teachers of school geography have wanted 

more countries concentrate on issues strongly or even very strongly. It seems that 
already in 1995 many countries wanted to do something for the solution of issues of 
our time through geographical education. 

school

directives of 
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research 
but are also of educational interest. This 

by an individual subject. It crosses the 

geographers identify themselves as 
human or physical geographers. This 
is now an historical notion for those 
who are interested in systems 
that is research into the physical and 

Factual and Conceptual Knowledge 

There are innumerable geographical facts drawn from around the whole world and in 

this undertaken in a weak or moderate manner. In most countries there is a heavy 
concentration on facts. In 2005 factual knowledge is emphasised in even more 
countries than in 1995. It is obvious that nearly all countries want that their students 
get a solid and broad knowledge of geographical facts. 

human geography. In Figure 3 it is obvious that most countries try 

teaching concepts was and continues 
to be very important. Teachers seem 
to be more conscious of the cognitive 
level of their geography teaching. 

Skills and Values 

Skills in geographical education 
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Figure 3 Facts and Concepts in Geography 

Education 1995 and 2005 

and challenging approach. In 1995 it had been practised in just a weak or moderate way 
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geographical information. In 1995 
and in 2005 there was no country 

taught in a weak and moderate way 

been teaching skills in geographical 
education in a strong and very strong 
manner in 2005. Developing abilities 
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Figure 4 Skills and Values in Geography 

Education 1995 and 2005 

life is a new trend. Lifelong learning or Learning to learn are the concepts which are 

teachers know what is important in geographical education. 
Geography teachers have the task of preparing students for their future life. 

decisions and behaving consistently with declared attitudes and 

alternative solutions. Choosing the right alternative cannot be decided just by subject 
knowledge. For that reason it is necessary to take into account such values as social 

acknowledged values played just a 

Environmental and Development Education 

It is obvious that 
International Research 

in Geographical and Environmental Education

and geography teachers are trying to counter materialistic thinking and growth 
environmental education in 

environmental education 
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Figure 5 Environmental and Development 

Education 1995 and 2005 

In the 1960s and 1970s develop 
ment education meant analysing the 

countries” and learning the need for 
development aid. In the 1980s and 
1990s the term “underdeveloped” was 
substituted by the term “developing” 
and “development aid” was replaced 
by “
Teaching regionally meant to teach 
about 

countries from the perspective of “
to see in Figure 5 that in 1995 development education had a weak position in most 
countries and this has changed by 2005 to a strong position in many countries. 

development education. Geography teachers in many countries seem to be aware of 
their global responsibility. 

Regional and National Identity 

region does not mean home country or home nation but a region within a nation state. 
The subsidiary principle is the concept that regional administrations or governments 
should have the right and duty to do everything in their own region that they can 
do independently and alone for themselves without directives from “above”. This 
decentralised concept can succeed when people who are living in a region obtain 

home region. This decentralist system has a high priority in many federalist countries 
but not so much in centralist countries. It seems that most countries have a centralist 
system because in most countries geography teaching aims at regional identity in just 
a weak or moderate way not only in 1995 but also in 2005. 

Contrary to this 

made to develop a strong or even 
very strong national identity. National 
governments have normally more 
power than regional administrations 
and therefore make a bigger impact on 
the educational aims of their schools. 
National governments of every colour 
want their schools educate their 
students so that they are able and ready 
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to act in solidarity with their nation. 
Therefore national identity plays a big 
role and also a bigger role than regional 
identity in geographical education. 

International and Global Solidarity 

Over several decades promoting -
7) has been

 one of the main aims of geographical
 education. In geographical  education
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Figure 7 International and Global Solidarity 

in Geography Curricula 1995 & 2005 

 a  high  priority 

countries of one’s 
own continent and a selection of other countries in the world and to developing good 

and peacefully. 
This was particularly so at that time when regional geography was en vogue. In 
Figure 7 one can see that international solidarity played a weak and moderate 

international  solidarity  in  a  moderate  or  strong manner . But the
 situation had not changed dramatically. 

stronger and it is leading to deep structural changes in all areas of the world. This 

and often cannot accept these changes. We are now living in a “global village” or 
in “Spaceship Earth”. “Think globally and act locally” means global solidarity. But 
what has happened in geographical education? By 2005 more countries taught global 

in the subject. 

Peace and Intercultural Education 

-
standings and others are serious causes of trouble and even for war between countries 
and within 
education, when teachers teach about foreign countries or relations between countries. 
But it is not 
to learn to look for peaceful solutions. Peace education is an essential part of geographical 
education. But are geography teachers conscious of that? Figure 8 shows that peace 
education played a minor role both in 1995 and in 2005. 
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8) means learning to understand the 
differences between cultures within 
one’s home region or country. There are 
already many 
but the current migration is so strong 
that more and more countries are 
changing to multicultural societies. In 
order to accept cultural differences and 

is a precondition that one understands 
peop le from other culture s and com-
municates with  them  whenever  and 

wherever possible. Geography teachers are now being encouraged to implement and 
to practise intercultural education 
has been progressing from 1995 to 2005 and it is much stronger than peace education. 
There are many countries in which intercultural education is taught in a moderate or 
strong but not in a very strong way. 

Socialist and Capitalist Directions 

democratic “Western” styles. One should not forget that before 1989 geography 
teaching in many socialist countries meant to teach about socialist countries in 
one year and about capitalist countries in another year. The world was divided not 
just ideologically but also educationally. Often one could read in the preambles of 
geography curricula in communist countries Geography Education should build 
socialist personalities or Socialism is more able to use the resources of the World 
than 

few countries where socialist directions were taught in a strong and even very strong 
way. 

capitalism is the winner in the current world. Most 
states are seeking to solve their economic and social problems through the introduction 

capitalism seems to lead to a more 

social strata is becoming wider and wider. How has geographical education reacted to 
this trend? Figure 8 shows that in 1995 many countries already taught about capitalism 
in a moderate or strong way but there were more in 2005. The capitalist directions 
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of geographical education have been 
progressing in 2005 even from a high 
level in 1995. 

Individualist and Collectivist 
Directions 

capitalism 
means economic growth through 
competition. The winners in the 
capitalist race will be those who 
have developed their own strengths 

winner may use his or her success 
for himself or herself alone but he 
or she may also use the success for 
the well being of weaker members 
of society. For education and also 
for geographical education does 
this means the strengthening of the 
individual through independent 

competi-
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Figure 10 Individualist and Collectivist 

Directions in Geography Education 

1995 and 2005 

tions or Olympiads. Ofcourse, the 

free 
market system everyone is asked to develop his or her abilities as much as 
possible in order to be able to compete. Has this kind of thinking been an element 
in geographical education? In 1995 and in 2005 most countries did not practise 

Geography teachers do not seem to be conscious of individualist directions. 

is a term with various meanings. Some former socialist countries used the term 

the individual. Promoting this social behaviour was a main educational aim. In 

“No freedom of the individual”. The individual was seen as being forced to give 
priority to the society and therefore one could not develop as one would want 

communism and injustice. Were these dichotomies part of the thinking of 
geographical educators? In 1995 collectivism had been taught not at all or in a weak 
or moderate manner in most countries. By 2005 two countries taught collective 
directions in a very strong way. It seems that most teachers are not conscious 

Figure 9 Socialist and Capitalist Directions in 
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of the individualist or collectivist 
directions of their teaching. 

Liberal and Green Directions 

geographical education mean freedom 

not like left or right ideologies. Their 
highest priority is liberty. With the 
division of the world into ideological 
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and 2005 

from every control. But it was obvious 
that liberal directions are more a 
part of free market ideologies than 
central planning market ideologies. 
But liberal directions can also lead to 
empowering the rich and to neglecting 

strata becomes wider and wider. What 
role have liberal directions played in 
geographical education? In 2005 more 
countries practised liberal directions in 

but no country in a very strong way. 

education. 

environmental protection and preservation. “Green” has become a very familiar 

environmental education plays a prominent 

some countries that neglect environmental education. 

Figure 12 summarises the opinions of those professionals in geographical education 

educators evaluated their general situations in geographical education. But what is 
meant by both traditional and innovative directions? The term traditional should be 
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structure that has not changed for a long time. Because time is running faster than 

directions. What has happened between 1995 and 2005? There were more countries 

directions in a strong or very strong way. Moderate is the key term for the tradi-
tional directions in geographical education. 

strong innovations decreased. Only two countries show very strong innovations in 
2005. 

structures of both are more or less the same. There is no majority of countries with 
strong traditions and no majority of countries with strong innovations. Beside few 
with no or very strong innovations and traditions the majority had traditional and 
innovative directions in a moderate way. Moderation is the keyword characterising 
the changing philosophies of geographical education from 1995 to 2005. Contrary to 
the 1970s the ideological differences nearly disappeared and it can be seen that the 
international community of educational geographers have more contacts and know 
more about what is going on in other countries. 
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Questionnaire Directions and Contents of Geography Teaching in Secondary Schools 

Filled in by ……………………………………………………………… 

1. Educational Directions 

1. How do the following directions determine your geography curriculum? 

a. Education for regional identity 
b. Education for national identity 
c.  Education for international solidarity 
d.  Education for global solidarity 
e.  Environment education 
f. Developing education 
g. Peace education 
h. Intercultural education 
i. Citizenship education 
j. Other directions as………………
Please add some remarks! …………………………………………………………

2. How do the following dimensions determine your geography curriculum? 

a. Factual knowledge 
b. Conceptual knowledge 
c.  Skills

attitudes
e. Behaviour and actions 
f.  Others…………………………………………
Please add some remarks! …………………………………………………………

How do the following approaches determine your geography curriculum? 

Please add some remarks! ……………………………………………………….. 

How do the following philosophies/ideologies determine your curriculum? 

a. Socialist Directions 
b. Capitalist 

d. Green 
e. Individualist 
f. Collectivist 
g. Conservative 
h. Progressive 

j.  Others as……
Please add some remarks! …………………………………………………………
Thank you so much!
Prof. Dr. Hartwig Germany

3. 

P
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Robertson 

China    Wang Min 

Finland    Eila Jeronen 

Germany    Hartwig Haubrich 

Hungary    Ferenc Probald 

Italy    Barbara Gambini 

Malta    Moira Buttigieg 

Poland    Danuta Pirog 
Portugal    Cristina Camara 
Romania    Zoltan Pal 

England)   Margaret Roberts 

Bednarz 



teaching in geography education. My comments are based on international surveys 
conducted by 

the role of new technologies. 

it is found in curriculum frameworks in which the word geography itself does not 

established subjects such as history and newer subjects such as business studies and 
Gerber concluded his 

I agree with 
who stressed that “we must recognise the real threat to our subject and be prepared 

are becoming aware that the public image does matter … the layman’s views cannot 
be dismissed lightly … we all need to be alert to the public relations task which is 

a strategy to ensure that when decisions about the future of geography are taken by 

suggested that geography is not in a stronger position in the curriculum today than ten 

had the clear sense that geography’s curriculum position was and would be slipping 
in the future. 

5555

Past Experience, Current Trends and Future Challenges

© 2006 Springer. Printed in the Netherlands. 

– 
J. Lidstone and M. Williams (eds.), Geographical Education in a Changing World:
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with a geography meaningful to their lives. Related to this is the need to raise the 

the inspection agency for 

taught subjects. 

geographers and geographical educationists about the balance in the geography 
curriculum of three critical components subject 

occupied with the detail of curriculum planning and with polemics over the social 
purposes of the curriculum neglecting new developments at the frontiers of the 

less engaged with school geography. 
graphically by showing where selected books and articles in geography education are 

Netherlands there is a 
shortage of teachers whereas in Portugal and 

New Zealand and South 
lose recently trained teachers to other countries and others have an ageing teaching 

New Zealand and England). Retaining recently trained teachers is proving 
a problem in Portugal and Switzerland as the teaching 

graduate geographers have strong alternative career opportunities. 

school curricula. In other countries the case needs to be made to introduce 
as a norm for school geography courses. 

CONCEPTS OF 

geographical and educational theorists and professional educators. Ballantyne and 
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Education Theory 

. 

Selected Publications (Stoltman & De Chano, 2003). 

environments”. 
There has been a growing interest in pedagogy in education at the level of 

pedagogy as “any 
conscious activity by one person designed to enhance learning in another” and 
emphasise the importance of the relationship between teaching and learning. What 

the learning and teaching process are probably underpinned by three broad theories of 

f l
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• Geography as the link between the physical and human 
sciences 

• Teaching key fact and concepts 

Nature of analysis 
Geography and 

its Educational 

Potential universities emphasised 
teaching through 

methods 

Geography as 

a Medium for 

Education 

What? Where?
   How? Why? 

What impact?
 How ought? 

• Teaching key concepts 
• 

 Field and Community locations 
• values 

• Teaching and learning through a large range of strategies 
• Teacher as action researcher 

curriculum projects led from 

• Focus on the learning process as applied to geography 

• Teacher as facilitator of student learning through

Learning Focus 

groups 
• Developing learner abilities through stimulating and challenging 

geography lessons 
• Intentional learning behaviours 

Focus on Pedagogy 

and Knowledge 

Management 

• Broad repertoire of teaching styles and strategies 

• Managing Communities of Practice 

culture 
• Promoting knowledge transfer through teaching and learning 

geography 

Figure 2 Trends in Teaching and Learning Geography in Schools since the 1960s . 

(Ballantyne & Gerber, 2004). 

 Problem Solving 

Spatial lanning P
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ACCOMMODATORS DIVERGERS 

(DYNAMIC LEARNERS) (IMAGINATIVE LEARNERS) 

• independent and creative • imaginative and creative 
• likes taking risks and change 
• enjoys and adapts well to new situations 
• curious and investigative • uses insight 

• shows initiative different situations 

• problem solvers 
• involves other people 

• listens to others and shares ideas with a 
small number of people 

• uses ‘trial and error’ and gut reaction • uses all senses to interpret 

• relies on support network 

• cannot be rushed until ready 

CONVERGERS ASSIMILATORS 

(COMMON-SENSE LEARNERS) (ANALYTIC LEARNERS) 

• logical and structured 

• detailed and accurate • enjoys reading and researching 
• applies ideas to solving problems 
• learns by testing out new situations and • thinker and debater 

assessing the result 
• makes theories useful 
• uses reasoning to meet goals 

solve’ 
• likes to be in control of the situation 
• acts independently then gets feedback • 
• uses factual data and theories • 

reacts slowly and wants facts 
calculates probabilities 

down 

Figure 4. Descriptions of learning styles (Lambert & Balderstone, 2000). 
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Cognitive Developmental 

Theory (CD) 

a series of stages before 
they construct the ability 

rational terms. 

1. Children’s thinking is 
different in kind from 
that of more mature 
individuals. 

through the same 

before achieving mature 
rational thought. 

3. Structures of children’s 
thinking at each stage 

same for all children 
at the same stage and 
differ from the children 
and adults at other 
stages. 

not a continuous 
accumulation of things 
learnt step by step but 
‘intellectual’ revolutions 
are marked by a 
change in structure of 
intelligence. 

learning encouraged. 

Social Constructivist Theory 

(SC) 

Share some important areas 
of agreement with Piagetian 

the basis for learning and for 
the development of thinking. 

Central Aspects 

1. Relationships between 
talking and thinking. 

social interaction and 
instruction in scaffolding 
thinking and cognitive 
development is crucial. 

3.

and predictability 

an individual between 
what she can do on her 
own and what she can 
achieve with help from a 
more knowledgeable or 
skilled person. 

5. ‘Guided discovery’ 
learning is encouraged. 

Information-Processing 

Theory (IP) 

Develops elements of CD 

but emphasizes cognitive 
strategies rather than 
structures. 

1. Fundamental processes 
and strategies underlie 
all cognitive activity. 

2. Brain’s systematic 

solving process 

term memory and store 
it as abstractions in the 

3. Processes are the same 
for all individuals but 

vary from learner to 
learner. 

development 
is the process of 
learning more and more 
helpful strategies of 

and problem solving. 

important in developing 
abstractions. Instruction 
important in strategy 
development 

.Figure 5 Ways Children Learn (Butt, 2002). 
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England and Wales) teachers’ 

taken in 

methods including 

The teacher sets students an open ended 

that emerged from the studies Flanders conducted in which he used an elaborate 

postulated 

Two thirds of that teachers’ talk was lecture. 

pedagogy and content of 

displays the following behaviours and that was a key mission for the project. 
sic
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Encourages openness to alternative perspectives and rarely accepts a single 
viewpoint as an answer to an 

and 
Develops lessons from the interests and responses of students and not from a 
previously determined plan for the way the 

research project is overdue but one fears rhetoric is stronger than reality. Gerber’s 

group work are common whereas games and 
The political and educational rhetoric around the world suggests that 

pervasive in geography classrooms. There are certain problems with this. Firstly there 
are many interpretations of the word “

book on Learning Through 

Enquiry

sense of their different personal worlds … geographical 

of the kind that students are likely to encounter in the world outside the classroom” 

Table 1 Teaching methods used in geographical education in 32 countries (Gerber, 2001).. 

Teaching method Not at all Weak Moderate Strong Very strong 

Fieldwork 1 12 19 9 2 

simulations 13 0 

0 3 7 19 

5  18  18  2  0  

Statistics 1  5  27  8  2  

2 8 21 8 

Map reading 0 2 16 11 

Map making 13 21 5 0 

Mental mapping 15 20 2 1 

Individual work 0 2 21 6 

Group work 0 6 20 11 6 
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The planning model which encapsulates 
“Route for 

“teaching thinking” which research has shown to be strongly associated with positive 

Route Summary questions 

PERCEPTION 
What? 

What do I observe? What are my perceptions? 
How do others view it? 

DESCRIPTION 
What? and Where? 

What’s it all about? What is the background to 

How? and Why? 

How did it happen? What gave rise to this 
situation? What processes are involved? 

What might? What will? 
With what impact? 

What are the alternative viewpoints and 
solutions? What might happen and with what 
impacts? How can we assess these? 

What decision? 
With what impact? 

What decision is likely to be made? With what 

What do I think? Why 

Which alternative and which decision would I 
choose? Why? How would I justify my views? 

What shall I do? 
How should I respond? Should I take action? 

.Figure 6 The route for enquiry and enquiry questions (Naish, Rawling & Hart, 1987). 
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has 
trialled a number of innovative teaching materials designed to accelerate the concep-
tual learning of students based upon constructivist learning theories Central to this 
process is a focus on how students learn rather than how teachers teach with -

Stage of Closed Framed Negotiated 

teaching and 

learning 

Questions Questions not 

remain the teacher’s 
activities planned 
to make pupils ask 

Pupils decide 
what they want to 
investigate under 
guidance from 
teacher 

Data Data selected by 

presented as evidence 

Pupils are helped to 

from sources in and 
be challenged to be interpreted out of school 

Interpretation Teacher decides Methods of Pupils choose 
what is to be done interpretation are 

open to discussion 
methods of analysis 
and interpretation 

follow instructions and choice in consultation with 
teacher 

Conclusions Pupils reach Pupils reach own 
generalisations are conclusions from conclusions and 

evaluate them 
to debate interpretations are 

Summary The teacher controls The teacher inducts Pupils are enabled 
the knowledge by pupils into ways in by the teacher 
making all decisions 

conclusions. Pupils 

challenge what is 

which geographical 
knowledge is 

they are enabled to 
use these ways to 

to investigate 

and interest to 
themselves 

presented construct knowledge 
themselves. Pupils 
are made aware 
of choices and are 
encouraged to be 
critical 

.Figure 7 A Framework for styles of teaching and learning (Roberts, 1996). 
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Probably the most helpful overview model for looking at broad styles of teaching 
and learning is that devised by 

teachers nowadays have a wonderful armoury of teaching strategies and resources 

which has been considered by a number of writers including 

of 
Internationale 

Schulbuchsforschung. 

The curriculum 
history and 

school 

In a way 

sustainable development and forms of virtual 
application in geographical education of Gardner’s theory of multiple intelligences 

has done for new 
environments. Gilbert argues that “once you have tried this powerful way of thinking 

how to look and think deeply’’. 

New Zealand 
“the importance of 

curriculum 
and in many states in Europe the role of 

development has been 
a very low priority”. If we are to argue for its inclusion in the curriculum we must 
be able to demonstrate its real educational value. There are three elements of such 
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The traditional • Developing skills in geographical 
recording and interpretation 

• Showing relationshps beween physical 
and human landscape features 

• Developing concept of landscape 
evolving over time 

• Developing an appreciation of 
landscape and nurturing a sense of 
place 

Students guided through a landscape 

following a route on a large scale map. 

with aid of landscape sketches and 
sketch 

mantle of soil and vegetation and the 
landscape history in terms of human 

interpretations of the landscape. 
Field research The conventional deductive approach 
based on generalised models to real world involves initial consideration of 
hypothesis situations 
testing • Generating and applying hypotheses 

based on theory to be tested through 

• Developing skills in analysing 
data using statistical methods in 

formulation of hypotheses which are then 

geographical theory 
of this approach encourage students to 
develop their own hypotheses based 

incorporating an inductive element 
Geographical 

construct and ask geographical 

• Enabling students to identify and 
gather relevant information to answer in the gathering of appropriate data 

evaluated and the implications applied 
• Enabling students to apply their to the wider world and personal 

decisions where appropriate. 
personal decisions 

Discovery 
allowing the group to follow its 

than through a teacher) own route through the landscape. 

own focus of study and methods of 
investigation to encourage deeper 

discussion and recording session 

control of their learning investigation in small groups. This 
further work has arisen from students’ 
perceptions and preferences rather than 
those of teachers. 

Sensory • Encouraging new sensitivites to Structured activities designed to 
environments through using all the stimulate the senses in order to 
senses promote awareness of environments. 

• Nurturing caring attitudes to nature 
and empathy with other people sound 
through emotional engagement characteristic activities. Can be used as 

an introductory activity prior to more 

activity in understanding our 
conventional investigative work or 

surroundings appreciation or critical appraisal of 
environmental change. 

.Figure 8 Fieldwork strategies and purposes (Job, 1999). 

Strategy Purposes Characteristic activities 
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and the accumulated evidence from inspection systems. Secondly the evidence from 
educational psychology supports the notion that 

research into the 

The pace of change in the use of the new technologies in education has been remarkable 

computer assisted learning in school geography and outlined the new and enormous 
potential of microcomputers for education. I had one of those “Eureka” moments but 
my vision and aspirations were as nothing compared with the present nature of the 
new technologies. Indeed 

GIS and the web has the potential to transform 

using virtual learning environment one is speaking of a revolution in practice although 

the most imaginative and “at the frontiers” 

large scale European research and development projects involving partners in several 

However the uptake is still patchy. research showed 
GIS were not pervasive in geography 

More 

Fortunately the geography education community has become actively 
engaged in research and 
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teachers. Successful curriculum 

use of the 
assessment system that encourages such 
and depth of 
resources should be wide ranging. However it is acknowledged that the precise way 

it becomes the responsibility of 

judgement. 

Perhaps to end I couldn’t do better than repeat the words of Nicolina Georgieva 
from -

Commission on Geographical Education. Children
 were 

together”. “Fun” and “learning” could well be the capstones of any new geography 
course so that all our students leave us with the sort of passion Nicolina demonstrated 
for the subject in Glasgow. 
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assessment at the heart 

content and 

on 

focus for this chapter which sets out some of the changes that are taking place. 
assessment of learning in geography has 

assessment an integral part of the teaching and learning process 

achievement but in doing so do not constrain learning. It is commonplace to talk of 
“curriculum” and “

content) then assessment 
is a part of the 

assessment practices must validly and reliably represent 

They are concerned with “… all the processes and products which describe the nature 

of teaching and its relationship with the environments that are designed to facilitate 
assessment is “to 

knowledge might initially suggest. In technical terms it is the distinction between 
simple content validity and deeper construct validity. 

assessment. This 
way there is improved understanding of what students have learned at the end of a 

Past Experience, Current Trends and Future Challenges

© 2006 Springer. Printed in the Netherlands. 
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and teachers come better to know what the learner can do and needs to do to progress. 
This combination is what has become known as educational or 
assessment. It is concerned with the assessment in geography being the helpful servant 
rather than the dominating master. It marks a move away from a simple psychometric 

shift from psychometrics to a broader model of educational 
and culture to an assessment 

We shall go where we are going in assessing geographical understanding because 

are therefore where we are today and moving on a particular trajectory partly because 

assessment in geography is piecemeal. 
assessment in the geography curriculum in 

England and Wales and saw the 1960s as a watershed contrasting assessment between 

seems a very credible dividing line for 

There was limited concern by those teaching geography in the classroom with 
assessment. The teacher’s role was in determining what to teach and how 

interests largely only went as far as the best preparation of their students for those 

was highlighted in books on teaching geography at the time. The incorporated 

to public 
negative effects from public 

a groundswell for change. noted the reluctance of 

PHILIP STIMPSON 
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boards to change because they felt teachers would not be in sympathy. The “evil 
necessity” and inertia of current practice was accepted. 

in part to be viewed in terms of the geographical paradigms in physical features 
and 

The mode of 

with intermediary tests mirroring those of public 

identify the best and the underlying process was norm referenced as students were 
ranked. 

Educational opportunity in general prior to the second half of the twentieth century 
was constrained. For the bulk of children there was basic elementary education that 

in agriculture and then in manufacturing. The voices of egalitarianism were only 

not surprising therefore that 
focused upon reliable selection. 

What was it in England and Wales during the 1960s that led to change going 
beyond the rhetoric of the critical few and to a view of 

realised. Schooling was now about education for all young people and that meant 

curriculum and in the way 
that content was assessed. 

for a new sort of worker for a future no longer dominated by manufacturing but by 
what has now become known as the “knowledge society”. New capabilities were 
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The geography curriculum and assessment as a part of this had to change. The 
key point to be made is that assessment within geography in the England and Wales 

because of new thinking about assessment in general. The two operated symbiotically. 
Other education systems faced similar societal changes to a greater or lesser degree 

systems around the world to varying degrees. They encompass a shift away 

1. from a narrow view of assessment focused on the reliable selection of the most 
able with to a broader 
multipurpose view assessment linked to the 

progression from integrating 
2. from unidimensional assessments to ones that are multidimensional with a broader 

view of 
3. from assessment objectives that are implicit within general statements of intended 

learning to making 

to 

increasingly an emphasis on skills such as problem solving and the application of 

thinking that may encourage 
“surface learning” to
creative 

6. from just emphasising academic achievement to the inclusion of generic capacities 

to

doing so increase the validity and reliability of 
8. from the idea of assessment as something “done to a student” to something that 

intimately involves the student in self or peer 
9. from assessment as a purely individual student activity to

the 

PHILIP STIMPSON 
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terminal “tests” as the shared meaning to one that involves assessment which is 

11. from to assessment that is authentic 

12. from 
comes to learning to
learning and 

summative assessment to moves to balance this with 
a formative dimension and recognition of the crucial role played by feedback in 

assessment as a means of comparing and 
to an increasing interest in 

assessment) to a recognition 

to an increasing concern with validity 

17. from blind acceptance of the accuracy of tests to an awareness of the bias in 

assessment towards 

assessment to the additional or total use 

20. from acceptance that responsibility for 
agencies to

mitigate the dominance of end of course summative 
with content objects and to harness positive rather than negative backwash effects on 
learning. 

The function of assessment is to provide information on student achievement but the 

CHANGING ASSESSMENT  
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assessment started to surface 
alongside standards based curricula. Standards were broadly focused statements of 

National Curriculum where a nomenclature of “targets” was used. In 
initiatives were to be found. 

Today outcomes based standards or target related assessment schemes with associated 

South 
soon in 

The implementation of standards based 

the risk of failing to address diversity of student interests. Indeed it may encourage 
curriculum particularly where there is high 

England 
has noted how “pressures from senior managers are resulting in the inappropriate use 

One may argue that abuse is not a problem of standards per se but of implementation. 

the idolatry of measurement and accountability wherein the problem lies. Geographical 

to lose sight of the goal. The New South Wales curriculum laudably seeks students to 
develop among other things an understanding of the contribution of a geographical 
perspective and skills to investigate geographically and communicate geographically 

PHILIP STIMPSON 
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that where standards go beyond the broad foci there is potential loss. 
To argue that there should not be clear statements of intent is untenable. Concern 

assessment methods 
that would provide a richer understanding of achievement. If standards push geography 
away from the appropriate use of alternative 
oral assessment or peer 

the banners of 

The main challenge for summative assessment that provides a 

assessment of 

with curriculum objectives while simultaneously maintaining the necessary degree of 
accuracy or reliability. This is particular crucial for summative public 

and assessment culture throughout a school. If such 
restricted part of the intended 

narrowed. 

circumstances are rejected and the tendency is to concentrate on a narrow range of 

safe. 

a relatively neutral values dimensions 
has been seen as problematic in many high stakes summative 
certain scepticism regarding the assessment of attitudes is understandable for they 

per se and particularly where 
a mark added or deducted may lead to selection or rejection? 

The more limited are the future career and educational opportunities for students 
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particularly in the 

of 

pedagogy is 

assessment of theory although like their Chinese counterparts clearly see the need for 
a more process based trajectory. 

assessment has taken 
place. This has been associated with diversity of assessment methods to improve 

thinking and using geographical concepts. 

Summative assessment comprises 

ii. internal 

research 

The point is not to evaluate practice but to demonstrate one approach to diversity 

The incorporation of 
summative assessments as objectives here are not easily addressed conventionally 

assessment 
of 

PHILIP STIMPSON 

values and attitudes in respect to the environment and society. Emphasis is placed 
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standardisation and authenticity are issues but are generally felt to be addressed 
assessment is an art 

is for acceptable accuracy. Not the least of the challenges is the administrative and 

to be created within the 
curriculum for senior secondary students in 
that 20 per cent of classroom time be allocated to a 
reduction in the time for other elements. 

summative assessment 

2000). 

Formative assessment for assessment that is ongoing 

deciding how a student’s learning can be taken forward through assisting the teacher 

targets. It is a part of an effort to integrate assessment within the whole teaching and 
assessment in learning. This 

 “Because formative 
assumption that all 

assessment into a series of ‘mini’ assessments each of which is 

central to the process and without it 
formative assessment involves using information about student learning gathered from 

assessment 
formative. 

Feedback is information about how a person did in the light of what he or she 
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appropriate method to carry out the assessment and learners who are actively engaged 
in the process. 

feedback to students on their learning yielded substantial learning gains but those 

involved students deeply in the process of 
that such feedback was rarely found in the classroom and often disregarded. The 

type of feedback valued by students was that which suggested how the individual 
student could improve his or her work and provided understanding of how work 

assessment as the tool 
to give direction to that process. It is based on the premise that teaching is powerful 

interaction goes beyond the provision of test results and includes the provision of 
additional instruction to assist the student in engaging with new ideas and problems 

should be “scaffolded” by students being set appropriate tasks and being provided 
assessment being to identify 

The constructive feedback that follows from assessment is not an inevitability but 
curriculum 

that offers the space for formative assessment to happen. In some education systems 
as in England and Wales and in formative assessment is actively promoted 

of coverage. This leaves the geography teacher little time or commitment to such 

PHILIP STIMPSON 
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The more one delves into practices the more one realises how little is known about 

assessment practices and the various 
uses to which assessment information is put cannot be seen in isolation. Some 
societies prioritise certain purposes over others. Some societies prioritise geographical 

assessment that recognises and 
incorporates values neutral. There is a common 

they use 
align their assessments with valued learning goals and state or district standards. When 
teachers’ classroom assessments become an integral part of the instructional process and 

assessment for 
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There is an implication behind the creation of this section that what is taught under the 

to have close relationships with others may try to persuade others to adopt similar 

many former colonies developed educational systems similar to those of their colonial 

interactions has been what appears to be a series of “international trends” that have 

is perhaps not accidental that the names of a relatively small group of geographical 
education theorists are cited in the work of curriculum designers and researchers in so 
many countries. The primacy of the English language in much international academic 

papers in International Research in Geographical and Environmental Education

the cultural differences between educational aims and ideology in their own countries 
and those elsewhere are barriers not worth attempting to breach. There may also be 
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some colonial remnants in the thinking processes of those who regard themselves in 

I say “us”?) to regard many of the remaining parts of the world as rather behind the 

Such are the thoughts of this writer in introducing the current Section. Despite 

this section include only school geography in 

with the person who had agreed to undertake the possibly impossible task of reviewing 
current geographical education in 

inappropriate attempt to force an unnatural conformity on the world. One curriculum 
developer in Iran emphasised to this writer that the essential purpose of geography 
in the schools of that country is to ensure that students appreciate the location and 

task of suggesting new approaches to 

discerned from the reports contained herein? 
Graham Houtsonen approach 

their task by emphasising the diversity of practice within Europe through case studies 
from “Western 

Germany and Spain. They comment that 
geography is generally taught in schools in some form from the very start of the 

secondary 

being diverted either towards integrated humanities or vocational options. These case 

there is little agreement between systems on precisely what the word implies. The 
educational aims for the school subject described as “geography” vary from those 

content” 
through which “geography” is to be presented is similarly disparate. The good news 
from 
its numbers and that geography teachers in Europe have generally had considerable 
contact with the subject at higher levels. 

That preparation for civic life is emphasised in 
elsewhere in Europe) demonstrates certain similarities with the situation in North 



89 INTRODUCTION: SCHOOL GEOGRAPHY AND INTERNATIONAL TRENDS 

Canada and the 
in Canada as in the 
social studies that is dominated by history and 

Canada with what is described as the 
“loss of key topics in physical geography to 

from a different 
of various 

citizenship 

and science, technology, and society social studies 
curriculum frameworks. Sarah and Robert 
malaise of geography in the 
studies teachers with a graduate level geographical education. It is pleasing to note 

geography is slowly improving and the conclusions drawn by the team preparing this 

Margaret 
and New Zealand the curriculum heritage for geographic education is embedded in 
the social studies tradition associated with the 

history and 
geography were maintained. They cite comment from the 1980s that maintained that 
support for the traditional disciplines of 
political agenda that favoured traditional ways of knowing linked with socially 
transmitted values and beliefs and note that in both New Zealand the 

educational reforms designed to be educationally inclusive and providing pathways 

Society and Environment” in 

focus. It is noteworthy that the situation of geography in New Zealand appears to have 
remained healthier than in curriculum framework in its 

admit that time and data constraints limit their detailed review to only some countries 
of East 
“the encroachment of 
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the rise of 

those that came under 
note that where English has not been prominent in the school 

be common agreement across the countries reviewed that the development of thinking 

importance of public 
attention as the innovation of “high stakes 

of geographical education in 
continental perspective comment that “Working as a geography teacher in any school 
in 

globalisation to remind 
us that “Geography is concerned with relationships in the world. Educating students 

that education in teacher education 

geography teachers permitted their subject to be weakened. It is interesting that in 
Brazil there is an integrated subject called Human Social Relations

Brazil appears to 
contrast greatly with that in 
similar integrated 

curriculum 
has resulted in an emphasis on 

curriculum 

a conception of geography as memorisation rather than conceptualisation of global 
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issues and their solutions. While there does seem to be a trend towards integrated 

high stake” assessments 
especially where geography has been either maintained or reintroduced as an 



This chapter takes a somewhat selective look at the current state of geography 

attempt to provide a truly comprehensive overview of geography teaching throughout 

we have tried to offer a reasonable overview. Here the aim is to highlight the main 

subject in both primary and 
of the diversity of practice within 
studies from “Western Europe” and the Mediterranean 

Germany and Spain). 

location of geography in the school 

future for geography in schools. 

school 

represented in the secondary 

secondary education. 

The past twenty years have seen successive governments introduce a variety of policy 
initiatives in their attempts to improve state education in England. Conservative 
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governments in the 1980s and 1990s sought to control the education system through 
assessment 

management of schools and the introduction of a number of “strategies” to improve 
teaching and learning. 

statutory National Curriculum for 

18 respectively in the English system. 
Geography has suffered marginalisation as a result of government policies to 

strengthen the contribution of particular aspects of learning or to introduce completely 

curriculum space for such initiatives has often 

the curriculum has been threatened as a result. Once the numbers of students studying 

such as those since September 2003 which have reduced the number of compulsory 

Geography in Primary Schools 

The teaching and learning of geography in England is currently most threatened 

disapplication of geography from the primary 
curriculum here the standards of teaching 

within 
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development 

poor levels of geography subject knowledge prevalent amongst most primary school 

Geography in Secondary Schools. 

in secondary schools in 
that nine out of ten schools had made improvements in teaching geography since 

effective in geography than in most other subjects and that teaching was “good” in 

In this respect the situation in secondary schools is generally better than at primary 

the greater number of compulsory subjects in the 

that since the turn of the century geography at GCSE level has seen a fall in candidate 
numbers of over one third. This may partly have been a result of the generally poorer 

update and revise the subject content taught. The last point has particular resonance 
curriculum since 

blame for declining numbers cannot be placed simply at the feet of geography teachers 

been properly reviewed or revised since the late 1980s. The factors contributing to 

.,

Future Prospects for Geography Education in English Schools 

give rise to optimism for the future. She notes the continuing support for geography 
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restructuring and repositioning their own organisations. Evidence of recent curriculum 
development 

the
 possible renaissance of geography education. 

combine both academic and vocational units. The geographical content of this GCSE 
thinking within both subject 

about the content of all 

curricula and teaching materials. 
The shape and curriculum in English schools is currently 

published at a time when the Secretary of State for Education was being replaced. 

The Status of Geography in the School Curriculum 

Geography is a compulsory subject at all levels in Finnish schools which provide a 
general education. It is taught as a part of environment and nature studies in grades 1 to 

by the option of more advanced courses. 

The Way Geography is Seen by Curriculum Planners and the Purpose of School 

Geography 

The Finnish National Board of Education is responsible for drawing up principles 
for the construction of curricula in all the subjects that are taught in schools. New 

2006 in primary schools and from 2005 in upper secondary schools. 

tionally included a set of 
The starting points for constructing geography curricula in Finland have tradi- 
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as statements of opinion on contemporary 

content between the levels. The themes laid down for the upper secondary
 level  are 

Teaching should help students to develop a favourable relationship towards nature 
content should be chosen 

earth as the location for human life. 

encompass the rest of Europe and other parts of the world. Teaching is arranged so 
as to provide an impression of the richness of natural and cultural environments to be 
found in the world and to create a foundation for international thinking and tolerance 

interpret 
communication as sources of geographical information. 

understanding of cause and effect relationships. It is also intended that students 

and implications for human action. One major objective is to encourage students 

citizen in 
environment. 

The main aim of geography teaching at the upper secondary school level is to 
ensure that students can establish opinions of their own on matters concerning the 
constantly changing world around them and act as responsible world citizens on behalf 
of sustainable 
and local issues and provide the opportunities for resolving these. They should be 
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in their use of 
compulsory courses in geography at this level are The Blue Planet and A Common 

World secondary schools offer as optional courses The 

World of Risks and Regional Research. The latter course provides an introduction to 
GIS methods and their applications. 

The Future for Geography in Finnish Schools 

solve problems. The use of information and communications technology is currently 
one of the main areas of emphasis in the development of both university geography 
and the teaching of geography in schools in Finland. Teamwork and the sharing of 
information should be an essential part of the study of geography and in this sense a 

modern information society. Finland has therefore joined a number of development 

and environmental education. 

emphasised in Finnish geography teaching. Instruction in Geographical Information 
GIS) has spread rapidly throughout the 

GIS project in 

supplementary education courses in geoinformatics for geography teachers and has 
GIS courses for teachers 

the Commission on Geographical Education is 
actively participating. This project involves schools and teachers in eight European 

incorporate GIS into secondary school education in Europe. 

Education for Active Citizenship and Participation 

One aim for geography teaching in Finnish schools is to prepare all students for 
participating actively in civil society. Geography is believed to bear a particular 
responsibility for ensuring that all citizens are aware of their opportunities for 

development of the environment in which they live. 

the teaching of geography in Finland is the development of learning environments
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This aspect of its teaching is being supported through the development of appropriate 
teaching materials and the provision of supplementary courses for teachers. 

It is very hard to make unanimous statements about school geography in 
due to the federal structures of the Federal Republic of Germany. The fact that every 
federal state has control over the domain of its education and 

the spectrum of guidelines for the geography 

trends. 

Importance, Objective and Orientation in Terms of Content of School Geography 

curriculum place in the Sekundarstufe 

and Gymnasium) in content may be represented 
in the curriculum through integrated subjects and various combinations of subjects 

taught 8.5 hours of geography in the Sekundarstufe I each week. The subject is mainly 

three to thirteen hours. In addition geographical content is partially taught in “General 

the curriculum which is solely geographical is very small. In every type of school 
the place of geography in the 
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viewed as the latter in German society. 
The heterogeneity and fragmentation of the school curriculum reveals itself in 

each federal state and type of school. This may be the result of different didactic 

Allgemeine Geographie

development in Central Europe) 
to Regional Geographie

Germany were radically changed in the 

their school curricula in the 1980s. The present situation in Germany is characterised 
curriculum in geography. Both 

Germany and 

Vom Nahen zum Fernen

aspects of the favoured structuring of the typical 1970s school curriculum in the topics 
of the Allgemeine Geographie 

Befähigung und 

Erziehung des Schülers zu einem kompetenten raumbezogenen Verhalten in der Welt 

favoured educational methods. 

Current Trends and Perspectives 

Germany have 
tried hard to get a standard structuring of the school curricula for the subject of 

Grundlehrplan for the Sekundarstufe I was devised by the 
as a recommendation for working 

with the geography 
by the Curriculum 2000plus1

of the educational system in the Federal Republic of Germany is advanced by the 
formulation of Nationaler Bildungsstandards cur
riculum change has occurred as a reaction to the international Pisa study of the 

for Educational Research and Innovation). This compared student performance in 

in other countries. Hence the skills which students should possess at the end of the 
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Sekundarstufe I

indications of movement in the 

an important Leipziger Erklärung

a proportionate consideration of the geosciences in the German educational system. 

above all the GeoUnion 

their position within the natural sciences. 
In any discussion of what currently constitutes the content of school geography 

economics as a subject. While the subject 
associations for economics have claimed their right to an individual school subject for 

history and 

aspects of curriculum. 
Despite the esteem that geography generally commands amongst the general public 

curriculum. 

the 

as the continued introduction of integrated subjects into the 

is also problematic. If geography is in danger of no longer belonging to the compulsory 
canon of subjects offered in years 9 and 10 this will have a further negative impact on 
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The teaching of geography in 
educational and academic changes. The introduction of social studies in the 1970s 

secondary 

teacher training programmes that make greater demands on teachers’ professional 
and pedagogic roles but which reduce their academic or geographic roles. Geography 
in the content and the 

Geography is tied closely to the teaching of history in Spain’s compulsory secondary 

the content and the intensity of geographical studies taught being determined by 
bachillerato

taken from 

and global identities. Some subjects include the study of current developments and 

several studies indicate that the results obtained from testing are not very promising. 

the growing use of new information technologies. 
The availability of technological resources constitutes one of the most notable 

contemplated in curricular theory. This accounts for the detailed listing of objectives 
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assessment 
criteria and recommended methodologies are barely described. The reason for this 

types of learning and the potential levels of assimilation at each stage of schooling 

addition to providing an understanding of social phenomena and their distribution at a 

using curricula in which so much importance is attached to factual knowledge. 
Coming into contact with the students’ surroundings is another of the main 

principles underlying the teaching of geography. If we take the study of rivers as an 

is important to promote an awareness of the sustainability of rivers and to appreciate 
their importance for Mediterranean 
remain the main source of what should be taught and learned in geography in Spanish 

research and 

growing conformity and resistance to innovation is due to the increase in tension with 

secondary education) to the 

more professional training of teachers and the situation of dispersed knowledge that 

to forecast. 
Spain today is a society that needs people endowed with 

presence of information technologies gives rise to the need for people who know how 

by a strong 

education authorities and teachers the identity of geography remains immutable. The 
absence of initiatives for reform from among the teachers themselves speaks volumes. 
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ideological confrontations unleashed by the subject’s humanistic content and the 
identity that they should promote have detracted from the debate as to what type of 
alternative culture or education might be established. 

From these limited case studies gathered from across Europe we can attempt to 

geography education in schools are apparent 

the
 possession of some form of geographical education as being desirable for 

per se may no longer be considered 

developing education about sustainable 

participatory citizens is now a feature of the aims of geography education in 
many European countries. 

interesting and topical. There is evidence that the use of ICT by students not only 

development of life and 
vocational skills. 
Geography remains a popular and dynamic subject at university level. Students 
therefore have a “high status” end point to aim for should they wish to pursue 
their geographical studies beyond compulsory schooling. Nonetheless the 

leading to increasing dislocation in 
concern. 
There is still debate about what constitutes a “geographical education”. Given 

are conveyed to children through the curriculum this debate will continue. 



105 GEOGRAPHY IN EUROPE 

curriculum. 
Competition for curriculum space comes from what are regarded as “core 

history or relatively 
recent additions to the 

within school geography regarding its alignment 

and coherent picture of their subject for a range of stakeholders. Its contributions 

of receiving a good geographical education currently appears to be poorly 
communicated and little understood.

assessment and inspection 

and opportunities in other 
curriculum development projects in geography at all spatial scales from local to 
national. 

Gerber’s overview of geography education 

been a steady decline in student numbers opting to study geography at upper secondary 

subjects in schools. With regard to geography education in schools across Europe 

approaches the status of a truism. 

level) have been offered in response to a guest editorial by Bill Marsden in the journal 
International Research in Geographical and Environmental Education 
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geography in 
Semple describe geographical education in Canada 

Bednarz and Robert Bednarz 
review school geography in the 

geographical education in Michigan and 
of successful and imaginative programmes in school geography. 

The Canadian Setting 

Canada is a federal state in which education is the jealously guarded responsibility of 

regions on the basis of curriculum making in geography and the social sciences 

curriculum framework for designing programs in the social studies across all four 
provinces. The second of the four regions is Québec and the third Ontario recent 
developments in both have affected the status of geography adversely. The fourth 
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–

has seen its members go their separate ways while retaining a common framework 
–8. One point of difference among them has been the development of 

studies with some geographical policy on 

Whatever the Canada must 

and only slightly ahead of the 
In  1991  the  Education  Committee  of  the 

geography. 
The Baine report noted the absence in Canada of any geography courses between 

courses were virtually the only vehicles through which any geographical subject 

The report also found the border between Manitoba and Saskatchewan to be a 
clear boundary between western provinces that offered few geography courses and 

Canada 

the 
even in 
that the province offers an instructive case study of the visibility and availability of 
geography in Canadian schools. 

SARAH WITHAM BEDNARZ ET AL. 

contend with an approach to social studies that is dominated by history and civics.  

-

to geography. The loss of key topics in physical geography to earth science 
or

 

trative decisions taken elsewhere in the curriculum for reasons not directly related to 
-

108 
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Ontario A Case Study in Challenges 

Readers of the Baine report were cautioned against a misleading picture of the health 
of school geography in Ontario. The province’s high dropout rate after grades 9 and 

in grades 7– compulsory core 

Canada. Geography is 
not offered at grade 10 level in Ontario but is available as options in grades 11 and 

secondary 

of Geographic 

approved

actually appear on the option sheets that schools or school boards ask students and 

Studies taught from the perspective of 
–32). 

These things are best understood against the important decisions students must 
secondary 

not offered in Ontario 
this has some bearing on whether a base threshold is achieved for a geography 

 programmes have 

administrators alike as to what is really important in the curriculum. The core subjects 
of language arts and mathematics are tested three times before students enter grade 11. 



–13). 

school level have affected leadership in curriculum 
development in Ontario. In 

also been felt at school level and former subject department headships have often been 

–

Of all the challenges facing geography in 

in the Baine report are teachers predisposed to recognise the value of a geographical 
perspective in the social studies? Is their knowledge of geography sound enough 

it effectively? In 

geography with minimal or no background in the subject. This is even more likely 
when school principals consider geography a ‘general subject’ that anyone can teach 

–16). 

–

Ontario is fairly typical of the pattern of teacher training across 
each receive 36 hours of curriculum contact time. 

– history and geography as separate subject in grades 
total

–week 

administrative agendas at the time of hiring might result in this professional preparation 

Beyond Ontario Challenges and Initiatives in Geographical Education 

The present state of teacher education in Canada is of particular concern to the 

those established earlier in the National Geographic Society’s 

SARAH WITHAM BEDNARZ ET AL. 110 



111 GEOGRAPHICAL EDUCATION IN NORTH AMERICA 

of geography teachers. Outside 

the development of chapters for professional development at grassroots level. This is 

history and civics. Highly successful chapters 

but also the responses they have aroused. The subject’s present state in Ontario has 
emerged from an even more radical proposal for a ‘common curriculum’ that would 
have delayed the emergence of separate subjects until after grade 9. The proposal 

Canada. The events in Ontario 
can therefore be helpful elsewhere in addressing the three most critical factors in the 

Canada 
public image. The key to all three lies in effective networking. 

others to build the type of broad network that rallied to the defence of geography 
in England and made possible the National Standards in the 
CCGE was instrumental in publishing Canadian National Standards for Geography 

in 2001. More recently it has been working with partners in the development of 
Canada lacks at the national level a body with the 

National Council for 
Geography Education 

the 
geographers. This may now be changing. The 

support. Its Education Committee is now a formal Study Group and a valuable website 

Ontario. 
The interface between 

being viewed by some of the latter as an arena of interaction rather than a boundary. 

case of 



schooling from a 5–year high school and 13– –years and 12 
grades. The resulting double cohort of graduating students strained the capacity of 

history and psychology. 

though approved actually 

to knowing how geography can best contribute to understanding Canada as a place. 
The 
the most broadly representative geographical organisation in 
to play in this as a body whose motto is “Making Canada known to Canadians and the 
world”. With substantial funding from the RCGS 

Canada. It is committed to achieving a greater role for geography in the classroom 

revealed that a third of the adults were geographically illiterate. More serious was that 

under the title Projecting Geography in the Public Domain www.ccge.org). The third 

the need for geographical knowledge. Overall this initiative by the 

This section focuses on school geography in the 
is organised into four parts. The section begins with a brief description of geography’s 
position in the curriculum and how it has developed. This discussion provides the 

advanced by the Guidelines for Geographic Education National Geography 

Standards

the current state of geography instruction and efforts to improve its practice are 
described. Following this 
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school geography’s prospects. This section concludes with a few observations about 
the connections between school geography and the discipline of geography.  

School Geography and its Development 

to 12) schools in the 

and social studies. Social studies are a combination of various social science and 

citizenship and science, technology, and society 

social studies 

or the other social sciences. Social studies teachers who majored in geography account 

National Geographic 

In the 
states. Each sets its own social studies 

content and 
pedagogy. This results in tremendous variety and increasing diversity in what is 

challenging to characterise the content of school geography in the 
social studies curriculum is 

history 
dominates. The good news is that geography takes second place. Estimates are that 60 
per cent of social studies content consists of some blend of 

regional geography. The 
course may contain some physical geography but that content has traditionally been 



taught through an earth science component of the science curriculum at this grade 

students who take a high school level geography course do so because they choose to 

renaissance

century. 
Much of the credit for geography’s rejuvenation should go to the National 

the 

National Geographic Society 

National Council for Geographic Education 

professional development opportunities for teachers designed to improve teachers’ 
knowledge of geography 

awareness of geography’s role in education. 
Geography was also strengthened by changes in educational policy at the national 

assessment of geographical knowledge and skills was conducted in 1992 and repeated 
development of 

– 

geography. 

Conceptualisations of Geography 

Conceptualisations of school geography have changed in the last four decades. The 
Guidelines for Geographic Education

SARAH WITHAM BEDNARZ ET AL. 

trend line has been negative. The reasons for the decline – and for its recent upturn 
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geography education by introducing a simple but compelling framework. Termed 
– 

–

capes and bays 

organise the National Geography Standards Geography for Life

comprehensive statement of key geography knowledge and skills. This document 
outlined what students should know and be able to do at three benchmark grade levels 

and resisted moving from the themes to the richer conceptualisation of geography 
offered in the Standards. 

incorporated in key state and school district curriculum standards in the late 1990s. 
Today they are accepted by a growing number of geography teachers although it is 
not uncommon to see curriculum documents that incorporate aspects of the Standards 

two conceptualisations. 

align their offerings to teacher conceptualisations and preferences. Only when teachers 

National Geography Standards) will publishers incorporate new conceptualisations in 

and follow rather than lead educational trends. 

curriculum if the Standards 
Guidelines days when 

geography for too many social studies teachers consisted of teaching place names. 



Teaching Geography 

There is little empirical 
some 
Dorn et al.,

content). 

A SWOT Analysis 

or to develop marketing plans. It can be applied here to assess geography education’s 

health. 

Strengths 

National 

development programmes vital to creating and nurturing 
National Geographic Society’s 

Education and 
coordinated governance through the Geography Education National Implementation 
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GENIP). 

NCGE). It serves as a single point of contact to the geography education community 

– and 

solve most of the major problems facing our country today – from wiping out terrorism 
– 

Weaknesses 

electorate or how studying geography can contribute to solving the problems such as 
those outlined by Powell. The discipline does not elicit powerful positive associations 

– memorising place locations 
or dreary lessons on the principal products of Peru. The campaign to support the 
value of geography and to institutionalise it in the 
vast majority of policy makers are unfamiliar with the subject and do not believe 

because there is so little that geography educators can do to affect general perception. 

research to dissemination to serving as readers on the 

to ramp up. 

curriculum. Geography’s 

strength). The struggle for time in a crowded curriculum is continuous. Recent federal 

report a decrease in the time spent on social studies including civics and geography 



curricular status. 

bête noire of
 geography education in the 

reinforce each 
other in a vicious cycle. 

Threats 

history. The struggle for time 
in the curriculum between 
Interestingly this threat has taken on new meaning as the social studies itself has come 
under attack by conservative scholars who would like to see social studies replaced by 

Dorn’s account of 
from a public unsure of the value of geography to the general populace. The biggest 
threat to geography education might be that there are just not enough people who care 

Opportunities 

related activities provides a tremendous opportunity for geography to create a clear 

their parents) who play with 

SARAH WITHAM BEDNARZ ET AL. 

2005). Only about seven per cent of elementary teachers have any formal 
geography 

geography teachers capable of implementing the innovations of the past two 
decades 
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including 
the importance of geography to the very foundation of geospatial technologies such 

and careers will have a positive impact on geography’s curricular status. 
research 

the importance of spatial thinking for learning and doing geography as well as other 

curriculum. 

having a positive effect on college geography enrollments. 
National Geographic Society offer geography 

The 

Teaching Geography is Fundamental Act

campaign entitled My Wonderful World

Summary 

This section began with a description of geography’s 

a few observations about the connections between school geography and the discipline 
of geography. 

GIS has achieved only 



to geographers who see this as an opportunity for geography education. We would 
not like to see students become mindless users of GIS but feel that some infusion 
of 

in comparison to the gradual infusion of humanist perspectives in English school 
geography as advocated and illustrated by Morgan and 

geographers are to build a discipline that engages the public imagination and ruptures 
the “

pedagogy should become a high priority.” We agree but note that 

population. Over 20 per cent of 

–

– –12) districts and charter schools that are responsible for 
teaching and testing a 

September 2005 saw the adoption of a new set of 

classrooms prior to adoption of standards. These standards were written with the 
assistance of 
teachers selected by the 
chapter serving as a vital outside reviewer. The 2005 standards replace a roughly 
similar set of year 2000 standards. 

The fate of geography in 

joined the National Geographic Society alliance movement. This grassroots organisation 
grew by training over 200 teacher consultants who then went on to train colleagues in 
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consultants also serve as members of other 

–12 students in the last three years. 

Major 

a set of maps developed by 
maps are a collaborative effort with student interns and 

supported by National Geographic Society Grosvenor grants and the 

to increase mathematics skills in research project still ongoing with the 

Michigan and 

–

where students watch streaming video tapes of best practices of 

students with limited English skills. The goal of this new focus is to provide social 

‘ 

“ ” 
” “ 

’ 
’ ’ 



In –12 

case study of curricular change in education. 

Nowhere Nothing but Potential 

Michigan. The state 

social studies curriculum in 
grades 3–5. While the 
nothing systematic was happening. 

the report A Nation at Risk

state’s mathematicians launched a successful drive to limit all subjects elementary 
– –

classroom where a majority of teaching was done by the same teacher. In most middle 

in 
with a strong interest in geography education and congenial relationships with the 
rest of the social studies community and with the Michigan Department of Education. 

–

and developing a network of state alliances. The 
established in 1989 after two years as a ‘planning’ state. 

Phase 1 Creating a Problem Systemic Change and the Nation’s Education Goals 

The National Geographic Society used their media power to make geographic illiteracy 

assessment in 1990 all led to greatly enhanced 
public awareness. If the National Geographic Society created a widely perceived 
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the state. The 

Phase 2 The Institution Solution Working to Integrate Geography into the 

Institutional Fabric of K–12 Education in Michigan 

development of 
Geography for Life. 

civics and economics. 
content strands in the state content 

and 

gained allies. 

Phase 3 Supporting Teachers and Enhancing Student Achievement You Expect 

100,000 Teenagers to do What? 

The development of a state social studies 

especially in middle school and high school. 
The Michigan social studies assessment incorporated several important elements. 

had to get information from the prompt and use social studies knowledge and concepts 

or a letter to a legislator taking a position on a public policy issue and support their 

The most effective work the 
studies outreach community did was to help teachers enhance student achievement as 



measured on the social studies assessment. The amount learned was interesting and 

learning how to use information to support a position. Perhaps the most important 

development 
activities and work with teachers could indeed enhance student achievement as 
measured by an independently administered state social studies assessment. 

Phase 4 Into the Unknown Presidents, Budgets and Change 

The bipartisan coalition of two successive presidents and the nation’s governors 

the state 
maintain a strong presence for all. While the cycle of education reform favours other 

to be done. 
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there are similarities in their curriculum histories the national priorities and political 

Robertson presents an introductory overview of the more generic curriculum issues 
that allow for generalised comment within the region. This is followed by an overview 

scopes out the New Zealand scene regarding the place of geography in secondary 

ROBERTSON 

It needs to be understood that in New Zealand the curriculum heritage 
for geographic education is embedded in the social studies tradition associated with 
the 
history have fought to maintain their status within a contested space and debate 
regarding the meaning of social education. In the early days of this curriculum shift 
the core disciplines of 
studies in both primary and secondary schools involved content sections that teachers 
and learners recognised and labelled history and geography. For students who were 
attracted to these disciplines the upper secondary courses provided specialist courses 

history as the precursor for tertiary studies where the 

the thinking came with the 

the social sciences placed emphasis on 
used in teacher education programmes. The new generation of curriculum advisors 
became the advocates of the ‘new’ social studies and politicised an integrated 
curriculum approach. Their ‘contemporary’ thinking emphasised process in learning 

learners. 
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we mean by the ‘cultural transmission’ approach with its emphasis on the traditional 
disciplines of history and geography to consideration of the process elements or 

was that it moved attention away from 

economics and political 

the traditional disciplines of 
that favoured traditional ways of knowing linked with socially transmitted values and 
beliefs. In both 

embracing social justice for all and major spending on educational reforms designed 

just the intellectually and well endowed elite few. Schools were urged to conduct 
curriculum reforms that would provide courses to encourage adolescents to remain in 

education. This was the beginning of an era that has drawn content from popular 
culture particularly the mass media. This shift to lifelong enduring education for all 
resulted in structural and ideological reforms in education that have persisted. Few 

hindsight there appears to have been a cost in terms of what some are now referring to 
as a ‘dumbing’ down of the curriculum. 

Politically the two nations have taken different pathways throughout this process 

targets to prepare their respective nations for the future. New Zealand has a national 
curriculum and national accreditation process with localised governance through 

system operates where states and territory governments are responsible for delivering 
curriculum 

statements. This practice of all powerful states and territories systems administering 
education within 

curriculum statements 
against perceived federal government ‘interference’. The one threat that the federal 

targets for learning and 

for states to report on related learning outcomes. In itself this has announced a new 
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form of conservatism and backlash against proponents of constructivist curriculum 

chapter. 

The Ministerial Council on Education, Employment, Training and Youth Affairs 

(MCEETYA) 

New Zealand Ministers of Education. 
The role of this body has been to set the agenda for policy change in education to 
accommodate changing societal needs. Perhaps the most important development 
of that powerful group has been The Adelaide Declaration on National Goals for 

goals’ have shaped educational thinking in the ensuing years. 

 “students should have comprehensive and balanced curriculum in the compulsory years 
of schooling encompassing the agreed eight key learning areas 

and the interrelationships between them” 

The national 
curriculum www.

The announcement of key learning or knowledge strands directly affected 

Place and Space strand. 
While in New Zealand the national curriculum response retained the name of Social 

Place and Space 

has become synonymous with of geography. In primary and lower secondary schools 
these courses have become part of the core 

where 
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In New

includes the New Zealand’s 

In both statements there is acknowledgement of the diverse nature of the populations 

inherited from their early occupants. The wrongs of earlier teaching materials that 
labelled history as commencing with European occupation are corrected and emphasis 
is placed on building collaborative futures that fully recognise the rights of all cultures 

detail in the respective curriculum statements.
So where does geography eduction ‘sit’ within all these ongoing curriculum

developments? It seems a reasonable assessment of the situation to state that amid 
these changes the survival of geographical education has been severely tested. Its 
resilience within the 

enrolments are one of the indicators of dwindling interest with the dominance of 
studies of society and environment along with the growth of new courses in the late 
1980s in environmental studies and more recently ‘new’ disciplines such as 

outcomes and a call for much tighter controls on what schools teach. Returning to 

Thankfully for the future of geographical education this provides some hope for a 
renaissance of sorts.

section of International Research in Geographical and Environmental Education

In curriculum statement asserts 
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to any comment on geographical education within the region. Within a current 
climate of curriculum reforms in New Zealand opportunities are many. 

‘
education.

secondary education in New
Zealand. Included are some glimmers of optimism that events may lead to changing 

discipline for education.

ROBERTSON

The entrenched 
and territories largely results in the teaching of geographical concepts as a function of 

in

curiosity to learn and know more about other peoples and places comes more often 

Human Society and its Environment

in years 11 and 12 which in turn provides a pathway to tertiary studies.
In recent years the debate on curriculum content has taken on a new dimension with 

a push by states for reforms that bring the perceived needs of relevance for learning 

the new 

TURNING POINTS IN GEOGRAPHIC EDUCATION
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This

To achieve pedagogical change to meet the needs of increasing numbers of 
curriculum emphasises pedagogical responses built on 

make the connections to their personal worlds through ‘rich task’ assessment.
curriculum reform has been Tasmania where 

the curriculum statement is simply labelled Essential Learnings

set of values and purposes that underpin Essential Learnings in

Thinking.

The Essential Learnings framework purports to
Reduce problems of a crowded 
Engage learners more deeply in their 

Develop higher order 
Support the transfer of learning. 

perhaps the most radical response to date for curriculum reform to meet the challenges 

widespread recognition for setting a new benchmark for change and providing much 

within the educational community that the framework is heading in the ‘right direction’. 

the changes as they work to meet the reporting and assessment targets. The result has 

curriculum environment the disciplines have been challenged 

up call for the traditional disciplines to defend publicly their relevance in the education 
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national
history to federal government 

change in pubic perceptions and 

bringing together of key stakeholders from 
history courses within 

universities and an attraction of new sources of research funds to nurture this renewal 
process of capacity building. 

While historians are currently moving along this new path to relevance in the 

mainstream community changes that do provide cause for an optimistic future. On
this note 

The ‘doing’ of geography in this nation is happening all the time. The problem is that the 
word does not connect in the 

for academic geographers and teacher educators to become involved where the action is 

with colleagues to get the agendas into the mainstream of politics. 

This call for action by geographers is now being given impetus from an unlikely 

attention has started to emerge on the role that geography can play in the school 
culture push 

Google
computers this source of information is fascinating 

the general public. Being able to locate the homes of friends and relatives around the 
maps and mapping to a new level of relevance. Schools

may be forced to respond.
Personal

communications and personal connectivity is viewed as an integral part of current 
and future lifestyles. These directions in the community are throwing a lifeline for 

building are beginning to appear. Some of the leadership and sponsorship of relevant 
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technological change is taking place with the assistance of the 

factors are the national and states’ priorities for mainstreaming the integration of 
Information and Communications Technologies in learning. 

avant-garde approach 
of Tasmania and Queensland as opposed to the conservatism of New South Wales. 
The relevant curriculum statement is “The Victorian Essential Learning Standards.

identify

strands for the new curriculum and their associated domains are 

similar themes as found in the Tasmanian and Queensland curriculum statements.

thinking and goes 

history and 
economics.

curriculum renewal in 
the states and territories of social science disciplines of 
which geography is one. The success of this public push will largely depend on the 

per se is not an end in itself 
but where the skills of spatial awareness and application of spatial analysis have a 
critical role to play for our future survival. 

The New Zealand Curriculum is presently undergoing review. In 2002 the Curriculum 
Stocktake Report was completed. Its purpose was to analyse and evaluate the reforms 
that had taken place in the early 1990s when there had been a major shift from a focus 
on content to a curriculum statements have 
progressively replaced syllabi. The report was presented to Cabinet in early 2003. In 
May 2003 the Ministry of Education initiated the New Zealand Curriculum Project 
that was set the task to implement the recommendations made in the Stocktake Report. 

curriculum.

considerations for curriculum development in New Zealand.
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Critical literacy.

New Zealand 

integrated into the social science curriculum and a more interdisciplinary approach to 

in which resources are perceived and used. 

a pathway to further study at tertiary level. Delivery is based on the 1990 syllabus that 

such as migration and tourism development and the Role of Geography in Planning 
and Decision making. The school based studies are internally assessed. In these there 

issues and global studies.
During the 1990s a shift in 

upcoming changes in assessment the New Zealand Geographical Society
and the 
position paper stating “This position paper has been produced with the primary aim of 

paper provides a series of clear and important recommendations that will enable the 

assessment method that involved standards 
based

assessment within geography. The new 
national
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completed assessments at level 2 and so on through the levels.
Students measure their level of achievement against various standards and gain 

credits. These are measured against particular criteria that indicate a student’s level 

at the narrowing of school programmes as a result of teachers focusing on particular 
achievement standards in an effort to improve school results. This assessment method 

assessment offered. Students have a number of aspects on which they are assessed. 

developments to acknowledge the current geographical approaches and directions. 

cultural nature being undertaken. Pressure is being created on teachers when school 
cultures do not support students out of class. Compliance legislation is also imposing 

own local area.
The development of information and communications technology has had a huge 

GIS
into many secondary schools in New Zealand. Teachers are supported by regular 
professional
secondary schools with 

GIS in Schools
competition.

Geography maintains it strong position in the upper secondary school where 
New Zealand secondary schools 

social science curriculum statement is being 
history and economics 

curriculum
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that clearly represents the desired learning outcomes in the senior secondary years as 

achievement standards providing a clear connection between national curriculum and 
national assessment.

by educators in responding to the opportunities offered by the new developments 

The common themes for geographical education in New Zealand are 
curriculum change and new directions for 
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To reveal the 1

is a formidable task as this region comprises countries and places of very sharp 
variations in economic 

Cambodia

teaching of geography in these countries.

on the future of geographical education in the region.

in East
was a compulsory subject in junior secondary level2 in places such as 

Taiwan and Mainland Singapore).

that the encroachment of curriculum integration has started to take its toll.
In places where an integrated 

advancement in terms of its share in content and teaching time. South
Philippines belong to this group.

are included in integrated subjects such as social studies and general studies. In some 
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or a component of the school curriculum. In 
curriculum3

have to take a core unit of geography and those who have a special interest in this 
subject have a range of choices. Singapore and 
in their senior secondary 

secondary

trend in 
the basis of geographical education is increasingly eroded by integrated studies at the 
junior secondary level.

curriculum changes in 
Thailand suggests that there is a move towards 

based type of learning so as to induce skill development
of
geography subjects at senior secondary level in Japan that were implemented in 2003 
placed more emphasis on 

The

geography curriculum reform in Mainland China and Taiwan has not been as “radical” 
as development is similar.

To understand the status and trend of 
be useful to delve into the forces that shape school curriculum development as a 

curriculum.

place.
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In East

recent years. Japan and the 

primary school 

Recent Educational Reform

Nearly the whole of East

the need to face 

reform asserts

especially around us in 

In

When curriculum developers conceptualised the 
linked the need to face the challenges of globalisation with the perceived weaknesses 
of “traditional practices”. In Mainland 
and

In order to face the international competitiveness of the globalised world and 
curriculum development authorities 

in many places consider that the following moves are important

international language in the business world.

communication skills and especially the use of computers.



development of thinking and learning skills such as 

measures have been introduced. In places where English has not been widely learned 

at an earlier stage. 

in primary schools. Thailand and Malaysia have also placed more emphasis on the 

information technology) boom in 
2000. The Prime Minister of 
developing IT in the school 
areas in curriculum reform in Taiwan. In 
nearly all 
this area.

development is accompanied 
by the move towards curriculum integration. Curriculum theorists have argued that 
integrated studies can help avoid overlapping of 
it is more conducive to skill 

curriculum reform focuses on helping students 
to become lifelong learners through developing learning and 

development.

The advent of ICT has contributed to the inclusion of geographic information 
GIS) in the formal geography curriculum. In the most recent senior 

secondary geography curriculum in 

much more detailed introduction of these advanced skills can be taught as electives. 
The curriculum developers have also decided to introduce GIS to the 
new senior secondary geography 
Development Institute and 
2005). Without the heavy investment in providing hardware and software facilities in 

GIS will not be possible.
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of the local 
reform. The common curriculum initiatives of increase teaching time for English and 
the introduction of integrated studies have threatened the place of geography in the 
school
a component of integrated studies.

The challenge for geography educators and teachers is how to convey a clear 

sustainable

contribution of geography to our younger generation becomes more pressing.

teachers in China and Taiwan preferred to 
have a distinct geography component in the new social studies. Though they cannot 

house that produces the most popular social studies 
of the 

China and 
curriculum reform initiatives. If the public can get a clearer image of the value of 

curriculum may 
yet bounce back.

The Place of Geography in the School Curriculum

School education in Mainland China is divided into two phases compulsory education 

of geographical curriculum China is in a transition period. 
Geography

Curriculum Standards

GEOGRAPHICAL EDUCATION IN EAST ASIA



Teaching Plan

for Senior Secondary School curriculum

to take 3 hours of geography lessons each week in their senior high 1. In senior high 

that the Government has developed a new senior high geography curriculum that is 
being piloted in some provinces. This new geography 

for receiving 6 credits. Besides these compulsory modules there are seven elective 

listed for students and schools to choose. The wide variety of these elective modules 

The Content of the Geography Curriculum

China’s geographical 
education. The aims of the current curriculum are to enable students to understand 

competencies for further studies and life situations as well as develop proper values 
and attitudes that commit to actions conducive to a better environment. The new 

and Methodologies”.
The junior high geography curriculum comprises mainly regional geography. The

four areas of study are Earth and Maps World Geography Geography of China and 
Geography of the Local Area

World Geography

Geography of China. The geographical knowledge and skills that students are 
Geography Curriculum Standards.

The compulsory modules of the geography 
secondary school consist of mainly systematic geography. This curriculum can be 

human geography. The physical geography 

human geography 
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activities on the earth’s surface. Students should also learn to recognise environmental 
problems and take appropriate actions to promote sustainable development.

The new senior high geography 

the seven elective modules are meant to suit the different abilities and interests of 

Textbooks and Teaching Materials

The Chinese Government pays great attention to the preparation and production of 

the district concerned as there is a tendency for schools in an area to use the same 

schools to meet the needs of different localities and endow the teaching materials with 

Teaching Methods

including problems and issues for 
based learning and autonomous learning are generally used in lessons to let students 

discuss and collaborate with others in group activities and class discussions. Different 

Assessment

namely internal and public assessment. For internal 
of assessment modes including written 
information on students’ progress and give feedback on what students have learned. 



end of Grade 8. Students’ performance is used to facilitate the selection decisions of 
senior secondary schools.

Conclusion

China.
In the process of shifting towards 

curriculum change is also shaped 
by high stake public 

Changing Emphases in the Geography Curriculum

In curriculum and much 
of the geographical knowledge is taught through the subject of General Studies.
Geography is not a compulsory subject in the junior secondary school curriculum 

curriculum in secondary schools has 

approach of using problems and issues for 
content areas are Living in the Urban Environment Human Response to the

Natural Environment and Resources and Development. Such an 
what? where? how? why? and so what?

and continents including 

secondary geography 
curriculum highlights both spatial 

and ecological perspectives on geographical issues and emphasises generic skills such 
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as critical 
curriculum adopts a 

thematic studies approach linking themes and issues in a cohesive and integrative 

curriculum

1988 and has not been substantially changed since then.

Challenges and Prospects

Scholars have pointed out that the development of geographical education in Hong 

values
or affective education in the school curriculum. Geography is often perceived as 
a subject for environmental education and civic education par excellence. For the 

about

in the 

curriculum objectives 
of the junior secondary geography syllabus encourage teachers to cultivate among 
students “a willingness to use knowledge for the betterment of society and nation” and 

curriculum of 
values and ways of life” and cultivating 

citizenship and 

in helping students prepare for 

edu-
cation for



skills in 
values.

integrated subject in the form of social studies or integrated humanities that replaces 
geography at the junior secondary level. This is because of the possibility of having 

secondary

some challenges to the status of geography in the secondary school curriculum. 

curriculum and 
Hong

and spatial data assessment to be formalised in 
the curriculum. 
the

also provide opportunities for broader learning outcomes of students and professional 
development of teachers.

Introduction

Geographical education in Singapore has in the recent decade undergone many 

is compulsory in the secondary school curriculum but it becomes an elective in the 

subjects.

CHI-CHUNG LAM  ET AL.



GEOGRAPHICAL EDUCATION IN EAST ASIA

Changes to the Geography Syllabus

government published a White Paper on education 
for geography for primary and 
to meet the needs of all types of schools irrespective of the language of instruction. 
The syllabus emphasised information about the world and was essentially a regional 
syllabus with different continents and countries to be studied on a systematic basis.

The syllabus was revised in 1961 but no substantial changes were made. The

was not until 1981 that a new syllabus for the lower secondary was available. This new 
syllabus was implemented in 1983. The introduction of this syllabus was particularly 

development of a syllabus based entirely 

syllabus but unfortunately it was not carried through to the upper secondary level.

Content Reduction to the Syllabus

an idea mooted by the then Prime Minister of 
curriculum content by up to 

thirty per cent to give teachers time they needed to incorporate the three initiatives of 
Information Technology. This syllabus based 

on

curriculum review was implemented in 2002 to achieve a more responsive curriculum 
in keeping with changing times and needs.

The purpose of this current round of curriculum review is to update content and to 
further reduce the 

time for teachers to adopt more innovative and interactive methods of teaching and 
learning.

Recent Changes to the Geography Syllabus

From 2001 a new subject was introduced at the secondary level. This was the 
Combined Humanities. It consists of Social Studies which is compulsory and an 
Elective component that may be chosen from either 
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perspective and approach in the teaching of national and global issues while the 
geography component focuses on the interaction between the human and the physical 
environment.

Modes of Assessment

Concomitant with these changes in the geography syllabus and 
new assessment modes have also been implemented. Formal modes of assessment 

These
maps and photographs.

Challenges and Prospects

of these developments. There are several measures that the geography can take. These
are

Participation in assessment workshops.

Only then can geography teachers upgrade their knowledge of content and 

Introduction

Geography has long been included in the school curriculum despite its decreasing 
importance as a result of the move towards curriculum integration under the current 
wave of educational reform in 
in
by development. This paper will describe the 
development of school curriculum of geography in Taiwan under three main themes 
the place of geography in school content of geography 
and the teaching materials of geography.
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The Status of Geography

Geography was included as an independent subject in the school curriculum in the 
late nineteenth century when the modern education system was established in Taiwan

the most recent wave of educational reform was launched in 1998. The curricula 

Curriculum” in which 

integrated subject called Social Studies.

geographically based one is earth science and the other is geography.

The Content of the Geography Curriculum

curriculum had been focused on regional studies such as the learning of geography of 

Major themes

Senior High 1 •    First term

• Second term

• Systematic geography themes including 

political
geography

• The geography of Taiwan and the major 

south

Senior High 2 • Whole year

eastern

Senior High 3 • Whole year

Senior High 3 • Whole year

planning

Source Ministry of Education, Taiwan (1995)

Table 1. The Content of the Geography Curriculum for Senior High Schools.
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the geography component still skews towards regional studies. This inclination is also 
curriculum for senior high schools.

development in the geographic content at junior high level is that the 

social Taiwan are the themes of social studies 

autonomy and allowed time to develop programmes that help students understand 

This shift to “localisation” is closely linked to the political change in 

the voice to move to a more curriculum has become louder and 

… in 
educational issues related to this local studies 

Teaching Materials

The

kind of geography taught in classrooms in 
regional

of different places and regions. This has led to an impression that geography was a 
subject that emphasised rote learning of factual information.

content.

Schools can choose the 

segregated geography and 

natural environment of 
development process of 
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and “From personal to community development”. It is obvious that chapter 1 deals 
with the geography of Taiwan and chapter 2 is devoted to introducing the history of 

the content of social studies suggests that teachers are not fully used to the integrated 

Conclusion

Geography educators and teachers in Taiwan are facing two major challenges. On

regional geography 
has given an image of rote learning and conservatism of the subject. These two 
challenges may be related. If the general public and policy makers of curriculum 
realise that geography not only can provide useful knowledge relevant to students’ 

development of 
importance of geography may become more secure.
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history and geography?

religion and 
recognise all these perspectives even when we are unable to embrace all of them? How 

ethnic values focused on freedom and solidarity in a world of new demands?

attitudes
values of being and living 

as a citizen. Working as a geography teacher in any school in 

the majority. 
Geography is concerned with relationships in the world. Educating students is a 

by ideas. This chapter highlights geography teaching in Chile and 

Past Experience, Current Trends and Future Challenges

© 2006 Springer. Printed in the Netherlands. 
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content of the 

on the subject.

Stage

the development of 
emerging State not only had to institutionalise the administration and the territorial 

four developmental stages 

liberal oligarchic state

laws were passed

secular. 

sector.

gave the government the right to establish primary schools in all provinces where they 
primary schools all over the 

country. The legislation of those days was advanced even when compared to some 
European countries.

The system was mainly centralised taking into consideration that the aims 
national identity and the 

determined the system of education for more than a century.
The benefactor stage covers the period up to the

of this stage was the inclusion of the lower social classes in the education system.

education developed there were more people attending school and there was a large 

crisis of the benefactor State

intended

The Argentine System of Education From the Liberal Oligarchic State
to the Present
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to make pedagogical improvements. However this was decided on economic grounds. 
Responsibility for primary schools was transferred to the provinces so that they began 
to be supported by the provincial authorities instead of the national State. From this 

During the period of the post-social state

This law

Considered the Federal Board of Education as the organic structure in charge of 
educational practices and policies. Board members were empowered to formulate 
policies relating to all educational affairs. Educational authorities for each of the 

Included public schools and private schools. The organisation and curricula of 

Established a national teacher training programme based on the assumption that 

of the people who staff the schools. The goal here is to ensure opportunities for 
teachers to increase their knowledge and skills necessary for their competent 

Organised a national programme for evaluating student achievements.

applied at the same time and in the same way in all of the provinces. The main reasons 

divided into two main branches a curricular core for General Basic Education and 



another for Orientative or Specialised Education. We can now turn our attention to the 
analysis of the Geography Common Contents at both levels of education.

Geography in General Basic Education

The Basic Common Contents are divided into a series of sections. Each section 

concerns history and sociology. The third and fourth ones are about methodological 
procedures and 

Societies and Geographical Spaces

or regional political organisations.
The geography curriculum goals for the end of General Basic Education are 

Realise the relevance of different geographical spaces taking into consideration 

Read and understand 

syntheses.

Geography Key Contents in General Basic Education

Geography in Orientative or Specialised Education (Polimodal Education)

poli modal

citizenship. These specialisations are 

The Common Course Contents for this level are subdivided into two branches 

studied at this level.
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development of general educational 

Societies and World

Geographic Space, Globalisation and Regionalism Structure and

Dynamics of Global and American Space and Economic Processes, Development and

Quality of Life. The third and fourth sections focus on procedures and 
General Basic Education.

Geography curriculum goals at the end of this level are 

Read and understand 
organise social data using different methodological procedures including the use 
of computers in class.

School Geography in Educational Reform in Argentine Innovations

and Discipline Weaknesses

Distinctive Aspects of the Common Contents

Geographic languages become relevant within the Basic Common Contents. 

cartographic. If it is considered that knowledge construction is based on using language 
because its management enriches 

only “what is taught” is important but also “how it is done” because choosing data 

are the real tools of work. Its usage in all levels of teaching is essential to replace rigid 
schemes with other more creative and active participation ones. The different levels 

the use of different scales. Different levels of analysis are one of geography’s main 
characteristics. thinking is learning different scales and 

the difference between geographical scale and cartographic scale has to be underlined. 

. That is why geographic languages 
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get a large diversity and we also have more possibilities for making comparisons. 

homogeneity may be appreciated.

working using a concentric organisation of scales giving much importance to the local 

maps. Maps 
are

power.
message is not neutral. It is just a link between the real world and the image that the 
cartographer has of it. That is why cartographic images are so powerful. They may 

tools.
curriculum. On

favoured the presence of contents related to environmental education in all cycles 
and levels of school geography. These environmental topics are holistic and the 

environmental interaction. Geography as a social science and as a part of “synthesis 
environmental

values are a social construction and they 

sustainable
development. This issue is a real challenge nowadays taking into consideration the 
current economic paradigm of 

In

and researchers and their research works are published in specialised 

teaching. Even though environmental issues are included in the school syllabus and 

environmental education.

educational projects concerned with 

MARIA LÚCIA DE AMORIM SOARES ET AL.162



GEOGRAPHICAL EDUCATION IN SOUTH AMERICA 163

theme. It is still necessary in environmental
education as part of the school curriculum in order to reach an environmental 
perspective that includes all aspects of education.

Weak Aspects of the Common Contents

The dichotomy between physical geography and human geography is deepened in 
the Basic Common Contents. Within  there is 

 it is considered as a social science 

case the 
disciplinary weakness at the polimodal level is due to the fact that certain geographic 

That is the case for topics like Economics, environment and regional development,

Construction of regional space, Contemporary regional problems

the Humanities and Social Sciences
secondary school geography teachers.

have the same pattern an areal curricular organisation. Geography is actually a social 

history and sociology together may have 
the possibility to give a structure to the study of social problems? Here the problem of 
teaching is that an interdisciplinary point of view is established in the Basic Common 
Contents but a disciplinary one is actually applied in the classroom. 

making relationships between similar subjects is the most usual in 

to understand that the interdisciplinary approach cannot be undertaken from one 

discipline for promoting values education. Contemporary school geography is based 

values.
Why can we not discover from the “landscape” concept the moral consciousness to 

curriculum plan. 



To d a

Educational paradigm positivist paradigm. Educational paradigm positivist paradigm 
is still in use with a tendency to the 

critical theory paradigm.

teaching and behaviourism. teaching  and cognitive and social 
constructivism.

structure.
Physical geography was most important.
Continental geographies were usually 
studied .

view. 

pluralistic approach but this is not present in 
the classroom. 

transference from academic knowledge to 
school knowledge. 

point of view.

Disciplinary approach.
approach in the classroom.
There is innovation about the content that is 

attitudes.

competencies . “Think space to act on it”.

Teacher acted as a transmitter and student as 
a receiver.

Table 2 School Geography in Argentine Yesterday and Today

development” as a way 

School Geography in the Classroom. Doubts, Certainties and Challenges

has lost its own social meaning. It seems to be that it is not engaged with values and 
knowledge about our society. 

a systemic approach. I have already mentioned some of the many problems outside 
the educational system. But the weakness of geography teaching also depends on 
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knowledge. In 

is no institution responsible for preparing teachers for the social sciences. 
When graduate teachers come into the labour market there is a gap. Most of these 

teachers have to be responsible for many classes a week because salaries are too low. 

no great development of research into geography teaching and without research there 
is little or no innovation. School knowledge is mediated through secondary school 
geography

teacher professionalism. 

reform in 
professionalism is necessary. Educational reform will not take place if it does not 

remains something to be achieved. 

methodological foundations of geography as a tool for thinking and acting in the world. 

lectures and publications. 

followed by changes in school geography. School geography had been distinguished 

result was that school geography had been diverted away from reality.

stage reached in geographical thinking in the academic community by organising 

Fala Professor

groups.



responsible for guiding teachers’ work and the 
Curricular Guides

the guidelines and basic rules for national education. It was applied at a time when 
there was little debate because of the various forms of political control and repression 
applied by military Governments that then ruled the country. The guidelines controlled 
the basic work of all teachers. 

was launched. This resulted in the formulation of what was then called Curricular

Proposals.
The Curricular Proposal for Geography

character. It included the structuring of pedagogical contents and suggestions for 

becoming hegemonic.

country until 2002. These parameters replaced the previous curricular guidelines and 

Guidelines and Basic Rules for Education. They were established according to a wider 
Brazil by a group of 

more economically advanced countries. The Brazilian government offered its support 

Reforms in the

World of Education—Curricular Parameters and Geography Reformas no Mundo

MARIA LÚCIA DE AMORIM SOARES ET AL.166



GEOGRAPHICAL EDUCATION IN SOUTH AMERICA 167

possibility of multiple interpretations. They were caught in a trap represented 

daily lives they constantly deal with these meanings ... When a student moves to a new 

and who could follow the directions covered by geographical science in its different 

the basic teacher’s book as their only or main literature. The NCP for Geography 
teaching represented a step forward in some aspects and a backward step in many 

concepts with regard to general objectives and methodological procedures. Even if 

It lacked the great conceptual polarisations on the appropriation of space and the 

emanating from 

Education The Treasure Within

primary education from the 1st th

such as was the case for primary teaching from the 5th to the 8th

State and dominating oligarchies that ally with the social representations of 
the

 

the following segment transcribed from the Parameter for Geography teaching for 



a hindrance than a help and constituted an embarrassment for teachers who tried to take 
their students’ reality into account. 

identify and evaluate the actions of human beings living in society and their 

know how to use the graphic language to obtain information and to represent the 

them as the rights of peoples and individuals and as the strengthening elements for 

The evolution of technologies and of new territorialities established round 

In high school education in 

culture.
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universities and schools. These

World Development Indicators, 2002

th position in 
history and geography. While 

dozens of Nation States have managed today to reduce almost to zero their rates of 

one of the rare countries still having millions of illiterate adults. The rate of young people 

adult living in the 

It is important to add to what has been reported above some data from the Human 

0.790 to 0.792. Brazil is getting closer to countries with higher levels of development
rd position 

and

geography teaching in Brazil offers a path for stimulating the valorisation of human 

contributing to full 

and environmental factors.

This section analyses diverse aspects of school geography in Chile. The situation of 
geography in the 

years and in 



to sustainable

in geography teaching.

The Curriculum in Primary and Secondary Schools in Chile

secondary education. 

Basic Curricular Matrix

Geography in the School Curriculum

The geography course in primary and secondary education is integrated into the area of 

into the learning area titled Comprehension of the Cultural, Social and Natural

Environment

organisation of the regions in 
In History

and Social Sciences

environment. The most relevant geographical topics are the geographical region 

different regions of 

the search for urban and rural environmental sustainability.
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Geographical Education for Sustainability

In sustainable development and environmental
education has been a major concern among biology and natural sciences teachers. This

this issue. The universities educating geography teachers are increasingly incorporating 
topics related to sustainable development into the formative curriculum.

2003). Geographical education for sustainability1 aims at answering to a demand 

sustainable

The Education of Geography Teachers

In universities and professional 

committed to the instruction of geography. The professional who teaches in the area 
of Comprehension of the Cultural, Social and Natural Environment

history and 
geography teacher. By means of an authorisation issued by the Ministry of Education

in order to deal in depth with the contents characteristic of 
social sciences.

In

history
and geography is widespread in Chilean universities.

During their 

which depends on the Ministry of Education of 

programmes focused on curriculum development with the support of universities



publishing houses available commercially. These include geographical topics with 
many illustrations and diverse didactical activities. 

helped by their teachers.
Geography teachers receive support in the pedagogical use of computers through a 

national project of the Ministry of Education of Chile called Proyecto Enlaces

Geoespacios

Revista de Geografía del Norte Grande

de Tiempo y Espacio

educational journals can be mentioned Revista Educación Ambiental

Future Possibilities for Geographical Education

Geography education in Chile is emerging supported by meaningful projects connected 

environmental education developed 

the

strengthen
the generation of associated networks for local environmental management2. For that 

most effective strategies for a world where distances are only recognised in a virtual 
way. 
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Geography in the School Curriculum

eight hours are assigned per week. 
The principal aim of geographical education in 

and space. This approach is assumed in the curricular design of postgraduate studies 
in the teaching of geography at various universities that offer degrees in geography 
and whose graduates can also teach the subject.3 The writing of papers by geography 
specialists about communities and the didactical application constitute some of the 
strengths that contribute to the country’s geographical knowledge. This has served 
as a support for educational policies of the Education Ministry related to curricular 
changes in universities in the social science area. 
Geography is seen as contributing essential knowledge for the promotion of citizenship

of geography has been revalued from a geohistorical perspective. The proposals are 

the design of research projects and seminars about endogenous and sustainable

the country as a whole. The participation of students and teachers in the community 
is driven by project proposals associated with local 

engaging in analysis and the valuation of reality. They also need to be able to perceive 
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Figure 1 Concepts underpinning geographical education

(Source Ministry of Education, Venezuela 2004)

produce proposals for alternative solutions to community problems. 

The Education of Geography Teachers and Geohistorical Analysis

The geohistorical analysis perspective has been derived from an intellectual community 

change with the purpose of providing guidelines for concrete action that comply with 
the needs of human groups as the product of given historical conditions. Members 

this approach in both undergraduate programmes and in the Masters programmes 

improvement of geography teaching as a 
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learning in collaboration with other knowledge areas.
The methodological training

diagnosis of the situation is applied to the community as a basis for the learning 
process. It transcends the achievement of programme objectives in the social science 

increasing students’ conscience levels and participation. The student’s situation is 

spaces and guaranteeing valid recommendations for desired changes. Teaching at 
different educational levels is geared to the social research methodology through 

their use is not compulsory. The use of materials provided by the research team is 
research project proposals or interventions to solve 

the problems of the community in which the school is located. 

This material is used to carry out both the diagnosis and the adoption and application 
of integrative analysis criteria. Publication of these investigations is restricted to 
specialised pedagogical journals such as Geodidáctica Geohistoria

Tierra Firme Geocritica

overcome this situation are the presentation of 
creation of information networks to achieve teachers’ connections with knowledge 

The results from the implementation of curricular proposals reveal the importance 
of a geographical education organised as a developed approach intended to place 
citizenship

research
studies and special events where it has been emphasised that the relationship between 



responsible values gives way to the promotion of ethics formation. Moving from 

means of understanding globalisation and possible action. Studying places with an 

when included in the country’s educational policy.

Prospects for Geographical Education

The geographical analysis perspective adopted by Bolivarian schools and Bolivarian 

with a national identity derived from their community recognition and able to get 
involved in the community using highly structured knowledge and articulate values.The

interdisciplinary approach that would achieve the interpretation of the characteristics 

development of individuals 

public and private community projects in the different regions of our country.
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The future of geographical education is closely allied to the future of research in 

wisdom ought to be respected by 

pedagogy.

tensions as those between 

syllabuses.
international patterns of trade and the transfer of information using increasingly 

on research in geographical education in terms of international collaboration intended 
to resolve research problems and in the transmission of 
global educational 
level that curricular and research agendas are most sharply focused. Curricula are 

decentralisation within nation states often permit much more local considerations to 
be taken into account. Research usually follows these agendas and research undertaken 

other localities and nations. 

border transmission of ideas regarding curriculum design and the place of geography 
within new arrangements. What is the future of geographical education? There are 
big issues to be faced and researchers have a contribution to make to answering key 

social

bridge between the social sciences and the natural sciences? Should school geography 

Past Experience, Current Trends and Future Challenges
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attention that schools will give to such global issues as sustainability and citizenship.

in the future about the principal aims of school education. The tensions between 

to take schooling seriously and how can student truancy be reduced. Partly it is 

with promoting civil harmony and a healthy and politically educated citizenry. Where 

there appears to be a strong emphasis on the academic with the links between schools 
and universities receiving most attention. In other countries citizenship education 

for communities.

will intensify in the future is how schools will come to terms with the increasingly 

school geography courses is likely to be replaced by a strengthening preoccupation 

In Part 3 some of these issues are addressed. Joop 
reviews the future impact of new technologies. His call is for geographical educators 
and researchers to give much more attention to digital literacy. There is considerable 
scope for international collaborative research into the use in school geography of 
digital

beyond classroom pedagogy into new types of learning within and beyond schools.
Education for sustainability has been addressed in many diverse ways across the 

globe and will continue to challenge geography practitioners and researchers. The

Tilbury and David 

and identify potential entry points for geographical educators and areas for fruitful 
investigation for researchers.

citizenship has many other perspectives and John Morgan 
citizenship that 

focuses solely on the functions of local and national governments is unsatisfactory. 

globe.  Partly this is a concern with student motivation how can students be encouraged 
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There is increasing awareness of the need to take into account world 
transnational citizenship and environmental 
citizenship. Whereas national governments considered that it was their responsibility 

citizenship education has 

terms as international understanding or multicultural education. Geopolitical changes 

citizenship into their 

citizenship can be accommodated 
within the traditions. Where the survival of school geography is at stake compromises 
may need to be made. What are the implications for the substantive and pedagogical 

aspect of school geography. It could be argued that geographical educators have been 
narrowly blinkered by the emphasis they have given to school geography. There
has been a remarkable disinterest in the linkages between school geography and the 
geographical education of adults. It would appear that the assumption is that adults 

is not to ignore the links between schools and universities

those students who progress from schools to the study of geography in 
greater concern with geographical education for adults will be increasingly important 
for the health of school geography. This is so not only with regard to the way school 

teaching repertoires some of the strategies discussed by Gerber.

INTRODUCTION:
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“Our students have changed radically. Today’s students are no longer the people our 

Digital Natives. Computer 
are integral parts of their lives. “Those of us who were not born into the digital world 

teach and how our students learn? Do our “Digital Immigrant” instructors speak an 
outdated language? Prensky would certainly argue in favour of this. He also states 

and designed to aid anyone in this pursuit. Prensky thinks that we should use more 

games. There are many options in this area beyond 

games” whose primary purpose is not merely to entertain the user. Many geographers 
are familiar with the computer game SimCity

Food Force. Food Force is a game that generates 

Food Force, a major 

Drought. People are hungry. This is the virtual world of the Food Force game. It 
represents many parts of our global reality where 800 million people simply have 

raised children have developed. Many students say that they enjoy these games

are also learning after school while playing these 

Past Experience, Current Trends and Future Challenges
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learning is the reason why they play. These
games

in schools? Of course many criticise today’s educational 
the

way of getting students involved in learning geography using new technologies. 

from a television programme and introducing it into the classroom is becoming easier 
every day. It also helps to make geography lessons more challenging. The use of 
digital photography in geographical 

students at other institutions allowing constructive comparisons. Remote sensing 

drawing students’ sincere attention to geographical processes.
van der 

computer mapping software. 
and

games based upon 

some simulations offer the opportunity to change parameters. 

of parameters in the simulation model. 

Considering their capacity to store and handle large amounts of fast paced 

simulations in the classroom. 

attention is given to the contribution GIS provides. It is connected to the way in which 
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geographers work more than any other new technology. 

produce maps. With 

even days to complete manually.
The use of GIS plays a key role in human activities today. The application of 

innovative approaches to using 
of using 

GIS is a challenging essential for geography education. Not only is it a sophisticated 

valuable resource to teach geography and spatial thinking.
Student research using GIS has already become a reality in some schools. 

conducting environmental research with the aid of GIS can be found in GIS in Schools

GIS in their 

Southeast

through the introduction of 

the technology has not been adopted by educators at a rate commensurate with 

GIS has diffused slowly throughout educational 

impeding
of positive strategies that may promote the implementation of these systems.

In his study on the status of GIS in the 
GIS software by 

the year 2000. These high schools represent less than eight per cent of the estimated 

class. His 
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lack time to develop their curriculum using 
and instructional support. GIS’s failure to be widely adopted in classrooms in the 

research on the effectiveness of the technology in 

surveys and previous research that educators have been slow to adopt GIS because 

industrial strength software not adapted for classroom use. The learning curve for this 

the classroom. GIS is a challenge to learn and to use in the classroom. It does have the 

GIS technology for educational purposes. Teachers will 

should be integrated into the GIS software 
properly in primary and 

week long Project Based 
GIS or 

paper maps to support data analysis activities in an eight grade Earth Science unit. 

for students who used GIS. One of the conclusions of this research project was that 

be accomplished when a proper instructional framework is provided along with data 
analysis and spatial reasoning concepts. Teacher training institutions must assume the 
important role of bridging the “GIS gap” between 
new generations of teachers to make the most of GIS in their classrooms. Training
teachers how to work with 
Teaching with 
order of student 
may need to work in new ways through 

ways of understanding geographical relationships. When observing a GIS classroom 

enjoy taking on real world issues. The teacher supports student learning by serving 

possess
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signs in various countries that GIS technology is becoming more widely used in the 

an accepted and integral part of teachers’ pedagogy. It is clear that further investment 

2003). The goal of the project was to support and promote the consumption of 
local farm products using 

seventeen in The Hague in the Netherlands used GIS to make maps to investigate 
the distribution of coffee shops in the city. Coffee shops in the Netherlands are 

assignments and later these students wrote a report for the local newspaper based 
upon their investigation.

What is true for 
each asks for another way in which the teacher plays a role in the learning process. 

transmitted from teachers to students. Many teachers and students are focused on 

that the new technologies will stimulate a shift in teaching and learning. 

the potential to enhance students’ skills of geographical 

out for the National Council for Educational Technology in the 

TURNING POINTS IN GEOGRAPHIC EDUCATION
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they will be more interactive with the outside world. The gap between school and the 

Supported Collaborative 

traditional geography lessons it is the teacher who constructs the world for the students. 

discuss their discoveries with teachers and peers. New technologies will stimulate a 

in their 

computers and the internet are seen as essential instruments for the 

ambitious federal programs. By committing to the development and dissemination of 

of “informatisation”. In 2002 over nine million people in Russia had access to the 
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company is now working to certify teachers for internet education. From 2000 to 2002 

of new media and support for educators in remote areas. Putin’s foreign policy also 

but when and how. 

though in the near future new and more innovative technologies will be more widely 

thinking is 
something else.

many problems as it solves in its current economic and technological state. The most 
common problems associated with the use of 

working with 
students take full advantage of the opportunities that new media currently provide to 

information. The effective use of new media in geographical education stimulates not 

Geography teaching without new media is no longer desirable. Geography teachers 

world.
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Geography is the compelling story of our changing planet with all its challenges 
and problems. Everything in the world is connected. What we do here and now can 

for all of us. This is not a game. Geography is the discipline to help students to think 
critically about their interdependent world. New media can help students to discover 

Three years ago I wrote “It is a fair guess to say that within another 5 years 
everybody who can pay for it will be able to own a mobile phone and satellite oriented 
Internet. Think about what this means for geography teaching. Students can send an 

and movie clips in geographical 
to real 
the search engines Google and 

revolution has just started. 

unlikely to transform educational practice. Effective professional development must 

students of geography using new technologies are a great resource for students to share 
research results. The

Commission on Geographical Education of the 
good platform to start such a digital community. Effective methods for implementing 
the use of new technologies in geographical education should be made available 
on a free website as well as on the site for the International Geography Olympiad.

priorities of geographical organisations. 
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Geography’s relationship with environmental education has been an important theme 

environmental education in the school 
the content and process of 

environmental education have created new opportunities for developing synergies 

environmental

surveys of environmental education programme outcomes have found that the 

of environmental problems. Studies have also found that while programmes were 

assumptions and frameworks underpinning environmental education programmes and 
their effectiveness in engaging students to participate in creating a more sustainable 
future.

as New Zealand to embrace the challenges 
of sustainability by developing national frameworks to guide the reorientation 

the relationship between geography and sustainability in the school curriculum

conferences such as the Earth Summit and World Summit on Sustainable Development 
have also highlighted the increasing focus on sustainable development and sustainable 

Past Experience, Current Trends and Future Challenges
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curriculum. Intergovernmental meetings such as the 2000 World Education Forum 
have also highlighted the need to reorient school curriculum structures to increase 

environmental education and education for 

themes in 
and those with future potential to contribute to education for sustainability. It also 
highlights how and where geography can play a role in reorienting education and 
contributing to change towards a more sustainable future. 

The formal education sector has been a focus for change towards sustainability since 

initiatives sought to establish new roles for schools in their communities and society 

shifting emphasis of education programmes emerged from programmes in the 
Europe and 

Learning Through Landscapes Canada’s Evergreen

Learnscapes all provided new approaches to learning 

curriculum to create more 
holistic learning environments and engage learners in action towards sustainability 

heightened global calls to reorient the management and practice of formal education 

pedagogy focused on education for

sustainability. It is an approach that diverges from traditional school strategies that 
have focused on raising awareness “about” the environment and providing positive 

has been that raising awareness of environmental issues would lead learners to take 
action to protect or improve the environment. Recent 
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World Summit on Sustainable Development support the reorientation of the role of 

documents have reinforced this shifting of focus from environmental education to 

Nations Economic Commission for 
Education for sustainability is about shifting the focus from “what to teach 

pedagogy in education for 

provides space for learners to envision positive futures rather than focus on negative 

sustainability creates opportunities for students and the wider community to learn 

sustainable future.

environmental programmes centred around education for

school

environmental
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that environmental education should include an active participatory process in 

et al.
students is encouraged through promoting democratic learning and 

The sustainability literature recognises the importance of such democratic decision 
participation and engagement in 

Linking Thinking programme help learners 

2002).

responsibility in action taking.
Danish researchers have developed similar action competence frameworks that 

have challenged environmental educators to consider the role of democratic 
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New Zealand found that while elements of 

the sustainability agenda away from single actions toward participation and action 

in school curricula that are featuring prominently in the geography curriculum. It 

physical environment have been key components of environmental and geography 

environmental education programmes 
in schools. Environmental education centres and outdoor classrooms have played a 
key role in building awareness of the environment and instilling in students a sense of 

in the environment are important in developing attitudes and sensitivities toward the 

learning leads to greater 

Such

GEOGRAPHY AND SUSTAINABILITY
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contribute to the social action outcomes in environmental education aligned with the 

also help to diffuse the despair students may feel when they understand environmental 

environmental education 

practice and educational opportunities for student groups of all levels. Fieldwork is an 
integral part of the geography school curriculum in many countries and is important 
for developing geographical knowledge and skills. Originally established as a focus 

environmental education centres have provided practical learning 
curriculum.

Early approaches of environmental education centres were characterised by 

to address human relationships with and impacts on the environment by connecting 

changing negative personal actions and individual behaviour without considering 

environmental education needs to move away from such “blame 
the victim” approaches towards a focus on more critical thinking and collective 
action.

environmental education centres have in fact widened the range 

for teacher training and school curricula. Some centres have broadened their focus 

Environmental education centres are increasingly embracing the wider issues of 

of human impact on the environment. Footprinting helps students understand how 
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environmental education centres are creating partnerships with communities 

environmental
education centres to play an important role in community education in the process. 
In

a component in change for sustainability.  

world that is increasingly shaped by a global consumer 

students’ lives the past roles of institutions such as schools and places of worship. 

These new social culture and global consumption patterns highlight the need to 
cultivate in students competencies in critical 

thinking

globalisation on 
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2001). Critical thinking along with opportunities to clarify their own values can 

Critical
transmit images about nature and our relationships to it.

While critical 
in the geography 

geography and learning for sustainability curriculum can play a role in providing 

CITIZEN SCIENCE

Citizen science is a participatory learning process that emerged from the 

importance of democratic participation and redistribution of power as keys to a more 

research and use it to raise awareness and 

it is creating a process of social learning involving both students and the community 

citizen science involve students in collecting 

the importance of student ownership and control over learning and engagement 
in community processes for 
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The Global 

in more than a hundred countries. Participating students focus on a key area of 

local environment. Findings are entered into an online database accessible to schools 

actions for change towards a more sustainable future. Such elements are instrumental 

making and action to contribute to future change towards sustainability. 

citizenship
global education and 

education has the potential to broaden the scope of environmental issues taught in 
schools and challenge traditional structures of subject areas in the geography and 
wider school curriculum.

in shaping their future and promoting change towards sustainability. It promotes 

active learning approaches such as 
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• Global education

cultures in the geography and wider school 

• Futures education, which involves cultivating in students an appreciation that 

values and assumptions behind different views of the 

• Multicultural education, which

have the skills and 
• Citizenship education,

social dimensions. It involves a commitment to 

indigenous knowledge associated with multicultural education is still largely absent 

potential to broaden the scope of environmental and geographical education from a 

research has held a strong presence in the environmental education literature 
since the 1980s. While focused largely in the science 
potential in applications to the geography curriculum. research engages both 

research

research enables students and teachers to engage with real issues of 

challenge linear models of learning that start with and primarily focus on knowledge 
research focuses on environmental improvement 
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research has helped to focus environmental education in schools on the 
issues of 

offers a holistic and interdisciplinary approach and recognises the political interests 

student relationship of mutual 
1993).

One such action research project is South
project demonstrates the potential for applying action research in the geography 
curriculum by helping to connect students with their community and the environment 

programmes like OECD’s ENSI promote action research as a way to cultivate dynamic 

environmental education 

of the World Summit on Sustainable Development Plan of Implementation is the 

to achieve sustainable
Nations Decade in Eduction for Sustainable Development locates partnerships at the 

Partnerships for sustainability go beyond simply working together to challenge the 

Partnerships feature strongly in national sustainability policies and strategies around 
the world and are emerging in education and learning for sustainability frameworks 
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England’s Sustainable

and funding and resource issues. 

This process will be vital to changing wasteful patterns of consumption in the 

1997). Early efforts at incorporating sustainability in the school curriculum took 

more sustainable future. Such approaches encourage schools to consider their 

environmental

within and beyond the school community are helping to guide both schools and 
communities towards change for sustainability.  
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motivation to shape a more sustainable future. 
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Citizenship is currently riding high on political and social 

recommended that citizenship education be a statutory part of pupils’ educational 

establishment of Citizenship as a discrete ‘subject’ in the National Curriculum for 
England. This may lead readers to wonder why to devote a chapter to the relationship 
between

Geography Education for Citizenship with the statement that “Compelling arguments 
can be made for why geographic education complements Stoltman
is fairly typical of geography educators who write about citizenship in that he seems 
to assume that citizen’ seem 

of the concept.1

of the relationship between citizenship and geography education that have been 

Citizenship Through Secondary Geography. Many of the contributors to that book 
were guarded in their embrace of citizenship. They were sceptical of the idea that 
citizenship could simply be ‘delivered’ through school geography and stressed the 

globalisation. My 
own contribution to that volume took up this idea as geography playing its part in the 
construction of citizenship. I argued that school geography provides students with 

Past Experience, Current Trends and Future Challenges

© 2006 Springer. Printed in the Netherlands. 

J. Lidstone and M. Williams (eds.), Geographical Education in a Changing World:
– 
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 My argument in this chapter is that these are the 

citizenship’ has 
two faces. On the one hand citizenship appears as a principle of regulation and social 

the other hand 
for access and participation. In the light of citizenship’s potential for ‘regulation’ or 

eye on the types of answers to these 
begin the chapter. Readers will note that the focus is on geography as taught in British 

striving to become more ‘developed’. It was recognised that there were important 

but the assumption was that they were all in the process of becoming ‘modern’. This

type of regional survey was dominant in school geography in the twenty years after 
the Second World War and was enhanced by the greater availability of information. 

based on the ordered and rational management and utilisation of the national space 
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This geographical imagination remained intact in spite of the ‘methodological 
revolution’ that affected the discipline in the late 1960s and early 1970s. Spatial

regional

geography of Britain was represented in this period. It has become common to speak 

period the major political parties shared a commitment to managing the economy 

consensus. Stamp and Beaver’s The British Isles A Geographic and Economic Survey

Graves
and White’s Geography of the British Isles

social or political geography). The titles of the chapters give an indication of this 

chemicals. There are a number of features about the type of economy represented in 

it is taken as given that the state is and should be involved in the organisation of 
the economy.

Geography of the British Isles

political geography of consensus. Interestingly the geography in 
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economic geography was in the process of unravelling. What is not visible in 
Geography of the British Isles is any sense of the political and class struggles that 
characterised Britain in the 1970s. The economic geography represented too is linked 

schemes are being carried out in Carmarthen Bay and also by the nuclear power station at 

Geography of the British Isles

redistributive and stabilising. These assumptions underpin the discussion of Britain’s 

particular ways. It offered students a particular construction of 
of meaning’ through which they could comprehend their place in the world and a set 

shifts in the nature of global capitalism that unsettled many of the assumptions upon 
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which school geography was based. I call this the ‘political geography of crisis’. One

tendency to see this as the outcome of a fashionable ‘postmodernism’ that allows us to 

The most important impetus to the shift from geography to geographies was a 
loss of faith in the grand narrative of ‘development’. Perhaps one of the most striking 

the realisation that the paths to development that were mapped out for the nations 

asserted that underdevelopment could no longer be viewed as an original condition it 
was the result of the incorporation of colonies and independent nations into a world 

important shifts in the meaning of ‘development’. Whereas previously development

interdependent world sharing common environmental problems and constraints such 

the consistent failure of 
being of the world’s poorest people lead to a profound shift from optimism to deep 
pessimism about the project of development.

A Brief History of Neoliberalism

to be remembered as a pivotal time in the capitalism. He suggests 

opening
1979 and then Ronald Reagan in the 
of neoliberalism. Harvey argues that these events were precipitated by an economic 

DISCERNING CITIZENSHIP IN GEOGRAPHY EDUCATION
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of an attempt to redistribute wealth to the capitalist class. Part of this involved the 
restructuring of global 

A World in Crisis argued that it was necessary to 

processes. Taylor’s Political Geography

World Capitalist Development sought to understand the continued underdevelopment 

Global Shift

How is this account pertinent to our understanding of the ways in which school 
development’ and the 

shift towards a global scale of analysis challenged the assumptions about the nature 
of space and the supposed neutrality of geographical knowledge. The breakdown of 
political consensus about the prospects for development meant that educators had to 
make decisions about how to represent these issues to students. The political nature of 
geographical knowledge cannot be avoided.

These issues also confronted those involved in representing the geography of 

educators based their professionalism were challenged. It may be possible to date 

Many human geographers began to place the relationship between capital and labour 

his book The Urban Arena
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1979 election result represented a decisive break from the politics of ‘one nation’. 

the ways in which the restructuring of capitalism and the state impacted on people and 
The Political Geography

of Contemporary Britain give some indication of the concerns of geographers in that 

Flint and Flint’s British Issues in Geography

end of a decade in which much of Britain’s 

Graves and White’s 

of a nuclear power station alongside environmental protesters and nuclear workers 

“British issues in Geography is about the forces that are changing the geography of 

pace that has rarely been witnessed before”. 
The economy as represented in British Issues in Geography has a number of 

features

development is presented as having major impacts on the 

Britain’s economic and social problems should be revolved.

British Issues in Geography

economy based on full employment and strong consensus about the role of the state in 

a school geography 

became increasingly concerned to understand the processes of change in the 
operations of global capitalist societies. This can be seen as a rejection of an earlier 
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set of approaches best described as ‘location theory’. Indeed Models

in Geography

New Models in Geography

human geographers to link with and inform wider currents developments in the social 
human geography played an important part 

the economic determinism of the older 
to important shifts in the ways in which people lived. It was argued that the world had 
changed and that what counted as ‘progressive’ politics would have to engage with 

of who they are through acts of consumption. This led to a concern to understand the 

rural spaces) were as much formed by the social and cultural relations within them as 

account was one) were no longer valid. The cultural turn in the social sciences has 

criticisms has been that the political edge of human geography has been replaced 
by a concern for ‘difference’. Whereas the early work of radical human geographers 

likely to downplay this optimism now. Some argue that the ‘cultural turn’ involves the 

While the new cultural geography has produced some very worthwhile research and 

of work appears to me to be simply linguistic game playing of minimal relevance to wider 

turn simply provides a theoretical playpit for academics to amuse themselves harmlessly 
while politicians and big business get on with their affairs unencumbered by too many 

human geography 
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human geography is characterised by its willingness and 
ability to add a spatial dimension to a wide range of contemporary social and cultural 

citizenship is an issue for the future 

past thirty years have been the result of a major realignment of the subject with the 
social sciences. These developments mean that geography plays an important part in 

and

recent developments in school geography.

into the fabric of economic life and seen as vital to the development and maintenance 

that relied on the idea of 

geography’ that introduced into the subject the search for generalisations or ‘laws’ of 

thinking of various British 
curriculum projects in the 1970s and early 1980s. These projects sought to respond 
to the changes taking place in society and education at the time including the raising 

school for longer.  
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school geography. Their arguments were linked to the ‘new sociology of education’ 

a report on assessment in geography. Gill’s report focused on the ‘racist’ content of 

The Impotent Image

subtitled

the mismatch between the claims of the social subjects to enlighten students and the 

passive respondents to larger forces. He argued that this was a particular problem in 

up Gilbert’s argument and showed how the language adopted in school geography 

the work of 
Action

school geography. In a later essay 

‘hidden curriculum’ consisting of particular forms of social and technical relations. 

moral rationality of technocracy. Technical relations range from standardised routines 

curriculum and theoretical ideology

environmental relations. The subject is generally presented as a body of unproblematic 

depoliticized view of the world and their success or failure depends largely on their 

This critical tradition in school geography was always a minor part of the broader 
subject



DISCERNING CITIZENSHIP IN GEOGRAPHY EDUCATION 223

to reassert its hold over education and turn it in the interests of capital. The most 
dramatic change was the establishment of a National Curriculum which installed a 

developments that had informed curriculum

Curriculum for geography in both England and Wales. The debates about the content
of the 
effectively installed a 

view of pedagogic practice as do the various National Strategies. This has led to the 

skills and understanding in studies of a wide range of places and environments at 

descriptions’ that describe what a pupil should be able to accomplish in geography 

lists of the geographical terms found in the curriculum and commands on the walls 
of geography classrooms and a great deal of time is spent on developing assessment

of researchers) and ‘

education for what type of society?’2

In this chapter I have argued that geography education has provided students with 
citizenship debates ‘to which space do I 

debates surrounding cultural 

concepts and categories studied by geographers can be taken apart in order to stress 
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might allow teachers to develop critical and discerning forms of citizenship education. 
In this brief concluding section I want to suggest some of the future geographies of 

blueprint for geography education.

about what might be called the ‘global’ scale. One simple story is that of globalisation
which suggests that revolutions in transport and communication are creating an 
increasingly interdependent world. Whilst this story appeals to commonsense and is 

about how and why the discourse of ‘globalisation’ developed and whose interests it 

simple story. This may entail a deconstruction of ‘

called the ‘myth of 
discourses of 

thinking the accounts that we offer of different places and environments.
The contemporary geographical concern with difference both in terms of places 

and people suggests the potential for geography education to offer accounts that 
recognise the diversity of 

by geographers of the ways in which Britain’s social geography is divided along lines 

that a more ‘discerning’ geography education for citizenship would avoid simplistic 
assumptions about environmental change and the impact of human activity on nature. 

suggests that there is a pristine or pure nature that is damaged or impacted in negative 
ways by human activity. School geography needs to take on board arguments about 
the social construction of nature and engage with debates about how our geographical 

citizenship

am making in this chapter about the need to consider carefully the stories that we tell 

they belong. 
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ENDNOTES

on the ‘new agenda’ for Geography teaching. She sees citizenship as something that can be ‘delivered’ 
through geography lessons.

valid.
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The main outcome of such discussions is that geographers take their eye “off the 

education for understanding human occupancy of our planet and for contributing to 

values necessary to act 
as a geographer in their lives.

How can those of us who see ourselves as geographers and geographical educators 

everyone’s lives? The thesis proposed here is that this goal may be achieved through 
promoting and enacting geographical education as a core element in the lifelong
learning of all people.

humans are gregarious by nature. We generally interact with each other in different 
physical environments and now through virtual environments over the Internet.

based activities and through personal investigations. In whatever forms the learning 

as occurring in Learning Communities

ROD GERBER

© 2006 Springer. Printed in the Netherlands. 

– Past Experience, Current Trends and Future Challenges

J. Lidstone and M. Williams (eds.), Geographical Education in a Changing World:
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Community of Practice

Learning Communities which forms a crucial basis for 
geographers and geographical educators to consider lifelong learning

will be created.

of individuals to interact socially and to address issues and problems relevant to 
themselves in their group. Such interaction does minimise risks being taken by 
individuals when addressing an issue that affects a group of people.

community of learning related to issues or problems that have a strong geographical 
perspective to them. Think of a group of young children in the local Scouts group 

distribute the purchased chocolates to those households in their community. They

a reasonable length of time. These children engage in a collective geographical 

are completing a geographical 

with community 

services have not kept pace with the increase in population. This group meet as a 
local action group to put pressure on the local government authorities to change the 
number and distribution of public bus services. They use their own knowledge and 

which concern them greatly and they want to develop sensible understanding of these 
issues. Their challenge is to establish a network by which to meet and to obtain advice 

in their community to use their knowledge to help others. 
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skills and 
as our world changes. Our challenge as geographers and geographical educators is 

presented in these learning communities.

Williams and 
model that focused on
1. The motivation for 

citizenship and community 
vocational education).

2. The different stages of adulthood in which the learning occurs.

informal
xiv).

attitudes).

This model presents a useful organising frame in which to think about lifelong
learning through geographical education. Fundamental to it is the appreciation that 

resources of the 
horizon and so they wish to learn about Geographical Information Systems and how 

for selection of items in each of the four dimensions to encapsulate the learning that is 

this happens.

to think more closely about the process that occurs when older learners engage fully 
in different forms of learning. Catts and 
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2.
and convivial learning environments.

allow all of the variables to impact on their learning. They are being inducted into the 
attitudes

cognisance of most of these variables to varying degrees to guide their learning and 

Much has been written in numerous geographical education reference books about 
journals

Environmental Education

Geography for Life

such as the Journal of Geography in Higher Education Journal of Geography

Geographical Education and International Research in Geographical and
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development

adult learning process as it 
pertains to geography. 

The adult learning process in general has been written about widely by authors 

process by considering it to consist of four phases through which older adult learners 

Getting Started

Development

properly organised to learn and engage in a series of preliminary activities to ensure 
that their chances for success in learning are high. During the Application

the learners put their learning approach to the test through some form of practical 
 phase they consider how effective the learning has 

process the older learners will adjust their life behaviours. They will use geography to 

occurred around the world.
While the call for the development of a framework for learning across the lifespan 

emerging need is to consider carefully the changes in people’s learning processes as 

needed is the development of the collegial older adult learning process as it is applied 
to geography.

Instrumental in facilitating the learning process illustrated in Figure 2 is a concern 
for the pedagogy that will promote lifelong learning through geographical education. 

the following communication and 

PROMOTING LIFELONG LEARNING T RH OUGH GEOGRAPHICAL EDUCATION
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Collective Learning

learners who want to understand how different forms of environmental hazards in 

what to do to minimise these hazards and even how to be an environmental action 

THE LEARNING PROCESS FOR OLDER LEARNERS 

Individual
need to 

learn

Joins
Learning
Group

Reflects on 
Learning

Adjusts
learning

behaviour

Reflection
Phase

Educator

Engages in 
Social

Experience 

Chooses
Educational
Challenge

Develops
Initial

Approach

Selects relevant 
Knowledge & skills 

Revises Approach on 
basis of knowledge 
and feedback from 
colleagues 

Applies approach 
to specific 
situations

Critiques
Results

Development
Phase

Getting
Started
Phase

Application 
Phase

PRIMARY ACTION ROUTE 
SECONDARY ACTION ROUTE 
EDUCATOR INFLUENCES 

Figure 2 The learning process for older learners (Catts & Gerber, in press)
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just how effective they were.
Collaborative Learning

in their social world. Bearing some similarities to Collective Learning

1998) in which older learners develop cognitive understandings through working with 

group to appreciate the impact of such events and to decide if they can offer any form 
of assistance. Such collaboration in learning can be applied at any time across the 

Action Learning takes the interaction mentioned in the previous two forms of 

of this form of learning consist of participants engaging in real problems in real time 

house to discuss the problem and to decide what they can do to reduce its impact. 

PROMOTING LIFELONG LEARNING T RH OUGH GEOGRAPHICAL EDUCATION

as “ an integrated and natural element of human activity” in which people participate 
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Just-in-time Learning has derives from the business sector. It consists of the 

culture class so that they can 

a little of the local language and ways of living in the region then they may appreciate 

Guided Learning differs from those above by considering how educators and older 

2. Close guidance in the development of procedures and understandings

a similar task using a topographic map of an unfamiliar place.
People who wish to practise lifelong learning need to develop competence using a 

and

through the 

Internet technologies for searching for 

issues such as global warming and changing weather conditions.
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become rather emotionally involved in issues allowing their hearts to rule their 
heads in their advocacy.

distractions will impede learning. It is most effective to take older learners on 

distracted by the physical challenges rather than the attractive views. Easy access 

that they have trouble understanding how to use provides more challenge to 
distract them from learning. 

learning how to perform Google searches on cultural customs by particular tribal 
groups in West 
the whole group concerning the customs and practices of tribal groups in West 

5. The capacity for knowledge management is relevant especially for adult learners 
of all ages. This involves the capacities to act tactically and strategically so that 

for the older learning group is how all members can organise knowledge about 

investigation in an organised form and eventually all members will be able to 

environmental problems. It is the basis for developing the “sense of oneness” 

an empowered group of learners rather than a set of individuals with varying 

religion across major cultural 

PROMOTING LIFELONG LEARNING T RH OUGH GEOGRAPHICAL EDUCATION

strategy based on retrieval charts placed on electronic databases may be the way 
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learners can gain sound understandings that are not found in the wider society. 

Teaching and Learning strategies that may be used to promote effective learning 

Based on the wide range of 

3.

and on other occasions they are acting as the mentor of a colleague in their learning 
group. It is the collegial way to ensure that all members of the group keep up with 
their peers in the learning process.

6. Guided participation is the strategy that older learners use to bridge their current 
understanding and skill level to reach new levels through restructuring their 
participation in different learning activities and changing their responsibilities in 
these learning activities.

The choice of which strategies to use will be up to the older learning group and any 
consultants working with the group. Geography and geographical education simply 
becomes the medium for implementing any of the above strategies.

Whereas learning in the youthful years is in part controlled by the formal settings in 

ownership for one’s lifelong learning is a key factor in the success of lifelong learning. 
How can adults through geography and geographical education do so? One piece 

These criteria may be translated into the geographical world. They are as follows
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1.  Learning using relevant prior geographical knowledge

 Older learners know that they already know certain information and that they have 

all over again. Skills developed through 

using Geographical Information Systems. Basic geographical concepts will still 
form important building blocks for developing understandings of different places 

information will be necessary.

2.  Basing the geographical learning performance on outcomes that are acceptable

to the older learners

Remembering that older learners will use geography or geographical education for 

far outweigh those for formal or informal evaluation purposes. The real purpose of 

global terrorism.

3.  Negotiating the geographical learning process

 Older learners prefer to negotiate what they learn and how they learn it. They do 
so to ensure that the direction of the learning meets their learning objectives and 
that the learning strategies are matching their interests and capabilities. Since all 

negotiate all aspects of the learning process. They do not simply want to attend a 
class and be taught by a teacher who may not have their interests at heart. 
is very personal and so the negotiation process is paramount for it to succeed.

4.  Establishing and maintaining a safe, non-threatening geographical learning

environment

 Older learners need to feel very comfortable in the learning environment in which 

it is unwise to conduct alpine studies with older learners in the higher altitudes 
because these could become physically demanding and distract older individuals 
from the learning task. This might be a case where virtual alpine studies can be 

simulations. The

investigation if the weather suddenly turned poor. Safety also refers to safety from 

learners must feel comfortable in their learning or they tune out.

PROMOTING LIFELONG LEARNING T RH OUGH GEOGRAPHICAL EDUCATION
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5.  Using effective, acceptable tutors who possess the relevant geographical

expertise required and are a similar age to the adult learners

 Older learners desire to interact with people who understand how they learn and 
who promote such approaches with them in the learning process. That is why many 

or skill and can share it in a form understandable by them. They are likely to be 
people who offer clear succinct advice and guide the older colleagues through the 

on practice.

6.  Remember the explicit motivation of the older person to learn

this purpose and then to facilitate its attainment if one is acting as an educator 
or consultant in this process. What is valuable is to have older learners share the 

prior to actual learning activities occurring.

7.  Remember the different pedagogies that are favoured by older learners

unproductive. Being open to negotiated approaches to dealing with the geographic 
topic is important. If the group of older learners wants to solve a parking problem 

the issue and promote coaching sessions when they are needed. It is inadvisable 

They would rather complete the task and understand it well no matter how long it 
takes.

These criteria offer constructive advice to enhance geographical learning amongst 
older learners. The topics of their learning are going to be as broad as they can be 
because of the diverse needs of these learners for information and understanding. 
Being able to discern the precise needs will be important in satisfying these criteria as 
they are applied to geography. 

development of understanding of 

develop a stronger understanding of the nature of these issues and to appreciate their 
international impacts. The case of the growth of 
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regions around the world is an important issue that has strong geographical overtones 
lifelong learning to occur.

Islam dominates may be located 

not widely understood or promoted in formal education in geography classes. It is 

Islam is occurring at a rapid rate. Western countries such as France are witnessing 
a considerable increase in the number of citizens who practise the Islamic religion.
Projections for the coming decades indicate an acceleration in the number of people 
practising the Islamic religion in Western countries.

development is worthy of investigation 
since many people in Western countries really do not understand the nature of the 
Islamic religion. Thanks largely to the mass media and the lack of direct educational 
intervention by governmental 
been led to believe that there is a strong connection between international terrorism 
and the Islamic religion. This inaccuracy has led to the generation of many ill feelings 

the Islamic religion and how it is practised in different regions of the world. Westerners 
of all ages persist in a world of ignorance. This is a major challenge for the future of 
humanity since the destructive power of international terrorism appears to be gaining 
strength rather than dissipating in regions around the world.

can be used by the mass media and educational systems to demonstrate where Muslim 
populations are located around the world. Once even a brief understanding of the basis 
pillars of Islam are understood people will realise that terrorism has nothing to do 
with the religion. Terrorism has much to do with the achievement of political agendas 

of most of the Muslims around the world as they seek to escape from persecution 
in their former homelands to establish new lives in other countries. This will help 
to demonstrate how the religion moved around the world and when this occurred. 

religion have grown up in their 
adopted homelands over time. This has cemented Islam as a major religion in many 

in these countries over the coming decades. These changes are likely to have profound 
implications where substantial numbers of Muslims will act in democracies to elect 

different countries for control of the 

between these two main groups of 

can be analysed from a geographical perspective to shed light on the cultural customs 
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family values based on Islam and concerns for sustainable environments.
Older Western citizens need to engage with the study of different major religions 

to start to appreciate what basic beliefs drive the majority of the world’s populations 
in their pursuit of prosperity and harmony. 

Islam and the spread of Islamic 
peoples around the world is crucial to appreciating why certain nations wish to act 

to rid the globe of “rogue” states have been used over time to justify political 

The message intended in this chapter is for people to take lifelong learning seriously 
and for geographers and geographical educators to play an active part in this process. 

lifelong learning in the wider population so that countries have useful populations 
of citizens who want to contribute to the prosperity of their nations across their lives. 
Citizens who wish to remain active and participative are likely to be people who value 

to work longer in paid employment is an interesting interpretation on how people 

their society. They remain open to new ideas and ways to do things. Economic issues 

more able to think for oneself throughout one’s life and contribute to solving personal 

and learning.
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