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Preface

“Anyone wishing to understand the shifting realities of American Jewish life has
reason to celebrate.... After a four-year hiatus, the American Jewish Year Book is
back in print,” wrote J. J. Goldberg (2013), a columnist for the Forward. He went on
to say: “This is no small thing. Begun in 1899, the annual volume was for 108 years
the essential source of facts and figures on Jewish community life. Each year, it
served up population data, major events of the past year, groundbreaking social
analysis and a nifty catalog of all those bewildering Jewish organizations and insti-
tutions. Each year’s volume is a snapshot in time. Browse through several in a row,
and you’ll see a flow of history that no one-volume narrative can capture.”

We welcomed warmly the author’s positive comments on the first volume pro-
duced by our new editorial team and published by the international publishing
house, Springer. Indeed, we have sought to maintain the continuity of the essential
content of the Year Book, pioneered by its first editor, Cyrus Adler, the first American
to receive a PhD in Semitic Studies from an American university. Adler was aided
by Henrietta Szold, who later founded Hadassah, the largest Jewish volunteer wom-
en’s organization in the USA today.

The appearance of the new series of the Year Book prompted a session at the
annual meeting of the Association for Jewish Studies, held in Chicago in December
2012 on the eve of the publication of Volumes 109-112. The topic was “The
American Jewish Year Book: Retrospect and Prospect” and reviewed the historic
legacy, contribution, and significance of this enduring publication. It was followed
by a similar session held at the University of Miami in February 2013. Among the
presenters at these sessions were most of the authors of the various articles of the
2012 edition of the Year Book.

The new series, which we are privileged to edit, has sought continuity with the
previous 108 volumes, which ended in 2008, and therefore, sought to bridge the gap
in one issue with Volumes 109—-112. The current issue, Volume 113, returns to the
annual cycle.

In concluding their outstanding review of the 100-year history of the American
Jewish Year Book, Jonathan Sarna and Jonathan Goldberg (2000) wrote: “Whatever
its imperfections, though, the Year Book has consistently served as an invaluable

vii



viii Preface

guide to Jewish life, and especially American Jewish life, in the 20th century. Its
wide-ranging coverage, its emphases, its reliability, and its dependable quality make
the Year Book an unparalleled resource for those who seek to study the history of
American Jewry and for those who seek to shape its future.” With the support of our
outstanding contributors and excellent support staff, we hope that future historians
of the twenty-first century will be able to make a similar statement at the end of the
current century.

The Editors
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Part I
Review Articles



Chapter 1
Jewish Education in a New Century:
An Ecosystem in Transition

Jonathan Woocher and Meredith Woocher

American Jewish life is changing, and with it, American Jewish education.
Although this is a statement that likely could have been written many times over
the past 200 years, its truth in 2013 is incontestable. The past few decades have
seen dramatic developments both in society as a whole and in the Jewish world that
have created a new context for the time-honored task of educating new generations
of Jews. American Jewry has gone from being an “assimilating” community to a
fully assimilated one—but without the disappearance of a distinctive Jewish iden-
tity that some predicted. Viewed through a wide lens, Jews have by and large fol-
lowed societal trends (and sometimes led them) in becoming more diverse as a
group and more fluid in their identities (and in becoming more aware of these

We would like to thank many individuals who helped us in the preparation of this chapter. Particular
thanks are due to Yael Mendelson who served as our research assistant throughout the process. We
thank Leora Isaacs, head of Isaacs Consulting LLC and former Chief Program Officer at JESNA,
for suggesting and developing the metaphor of Jewish education as an ecosystem that is employed
herein. In addition, we are grateful to all those who agreed to be interviewed and/or to submit written
responses to questions that we posed in their fields of expertise. These include: Jeremy Fingerman,
Amy Katz, Betsy Katz, Judy Kupchan, Marc Kramer, Scott Goldberg, Paul Reichenbach, Mara
Beir, Sara Simon, Sandy Cardin, Jeffrey Solomon, David Gedzelman, Charles (Chip) Edelsberg,
Sandy Edwards, Aharon Horwitz, Toby Rubin, Aliza Mazor, Will Schneider, Chaim Fischgrund,
Anne Lanski, Avi Rubel, Ken Stein, Esther Kustanowitz, Lisa Colton, Russel Neiss, Daniel
Septimus, Charlie Schwartz, Sarah Lefton, Stephanie Ruskay, Rafi Glazer, Ari Weiss, Eli Kaunfer,
Alison Laichter, Evonne Marzouk, Adam Berman, Zelig Golden, Nigel Savage, Jakir Manela, Bob
Sherman, Phil Warmflash, Gil Graff, Barry Shrage, Jim Rogozen, Sharon Feiman-Nemser, Barry
Holtz. Unless specifically attributed to others, all opinions expressed are those of the authors, who
are also responsible for any factual errors.

J. Woocher (P<)
Lippman Kanfer Foundation for Living Torah, Akron, OH, USA
e-mail: jon@lippmankanfer.org

M. Woocher
Woocher Consulting, Rockville, MD, USA
e-mail: mwoocher@gmail.com
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DOI 10.1007/978-3-319-01658-0_1, © Springer International Publishing Switzerland 2014
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realities); in embracing “prosumerism”! and seeking an active voice in choosing
and shaping their own experiences (including Jewish experiences); in comfortably
moving among multiple communities; in viewing institutions with diminished def-
erence and without long-term loyalties; and in voraciously adopting new commu-
nications technologies that change how we work, connect, recreate, and learn.

The confluence of these trends has produced a Jewish populace and a Jewish
community markedly different than the one of just 30 years ago. While the institu-
tional structures of American Jewish life, including its educational structures, do not
look dramatically different, at least at first glance, the people who populate (or fail
to populate) these structures and the attitudes and aspirations they bring with them
are quite different. In such a situation, Jewish education could not remain static,
and, indeed, with accelerating speed, Jewish education has begun to change.

This, we suggest, is the central story of American Jewish education in the first
years of the twenty-first century—a story of swirling forces pushing and pulling
at what is inherently a “conservative” institutional system in society and culture,
and of efforts by those responsible for that system to keep it vibrant and relevant
amid these changes. It is a complex story, not a simple one, because Jewish educa-
tion is itself a system with many different elements continuously being affected
by and in turn responding to the changes occurring around them. American Jewish
education is a vast enterprise involving thousands of institutions, millions of par-
ticipants (including affected family members), and billions of dollars of annual
expenditures (a rough estimate is somewhere between $4-5 billion).? The scope
of the enterprise is needed, its proponents argue, to fulfill Jewish education’s mis-
sion. As Isa Aron, Michael Zeldin and Sara Lee note (2006, p. 152), “it is now
conventional wisdom ... that a complete Jewish education requires a range of
different experiences, formal and informal, throughout one’s life.” Jewish educa-
tion today encompasses activities for every age group from infants to senior
adults. It includes Jewish day schools, complementary programs, Jewish summer
camps, early childhood education, adult learning, Israel programs—all these fur-
ther subdivided by size, sponsorship, geographic location, ideology, and numer-
ous other differentiating factors. And, increasingly, it is occurring not only in
schools, synagogues, and camps, but also on farms, in foreign countries from
India to Guatemala, and on smart phone screens.

Jewish education and its environment are not unlike an ecosystem in the natural
world. The Jewish educational ecosystem incorporates a variety of “species”
(domains, institutions, populations) that live in complex interactions with one

'“Prosumerism” refers to the growing phenomenon in which individuals act simultaneously as
producers of the products and services they consume. As an example, one can think of the way in
which music listeners today create personalized playlists and become their own DJs, or computer
purchasers design their own computer systems. This mindset and approach to becoming a co-
producer of one’s experiences has now spread to domains beyond technology, including learning
experiences.

2This is our estimate based on calculations covering the major arenas of Jewish educational activ-
ity. It does not include college-level Jewish studies. As we note below, there is a paucity of good
economic data about American Jewish education.
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another and with the environment they share. They seek to draw resources from that
environment; they seek to thrive in their individual niches. They also influence one
another as they both compete and cooperate, and give back resources to the system
as a whole.? Jewish education is a dynamic ecosystem, with different regions chang-
ing in different ways and at different paces as they adapt to their changing environ-
ment. New species are entering the ecosystem. Some weak species are growing
stronger; some heretofore strong ones are facing new challenges.*

At the same time, the ecosystem as a whole is struggling to adapt to the new situ-
ation of twenty-first century Jewish life and to confront a set of challenges that
affect many of its residents simultaneously. These challenges have arisen at least on
three levels. The first of these is institutional. The delivery of Jewish education is
and has been in the hands of literally thousands of autonomous individual institu-
tions. In recent years, the demands on these institutions, both financial and educa-
tional, have escalated. Strengthening, transforming, reorganizing, or replacing these
institutions has become a preoccupation across the Jewish educational landscape
and has generated waves of activity and investment.

Second, Jewish education has been challenged pedagogically (or andragogically,
in the case of adults). Traditional approaches to learning and teaching have come
under assault in education generally (and from multiple directions). In Jewish educa-
tion as well, a growing sentiment exists that conventional methods are not having the
impact that any of the stakeholders—educators, communal leaders, funders, parents,
or learners—seek. Various remedies have been proposed—different content, better
training for educators, greater parental involvement, more use of technology—with
the current favorite being a turn to more experiential education. But, what this means,
how to implement it, and whether it is in fact “the answer” being sought are all still
somewhat unclear.

Third, and perhaps most critically, Jewish education is being challenged today
with regard to its fundamental purpose. For decades, it has been almost taken for
granted that the purpose of Jewish education on the individual level is to instill a
strong, positive Jewish identity (variously defined by different camps within the
Jewish world). On the collective level, Jewish education has been seen as the critical
factor in ensuring Jewish continuity—a strong and enduring Jewish community and
people. But these heretofore nearly axiomatic purposes for Jewish education fail to
resonate for many younger Jews. What, they ask, is the purpose of my Jewish

3Thinking of Jewish education as an ecosystem echoes Lawrence Cremin’s urging that we look
beyond individual educational institutions to consider what he called “configurations of educa-
tion.” “Each of the institutions within a given configuration interacts with the others and with the
larger society that sustains it and that is in turn affected by it” (Cremin 1974).

4Jewish education in North America is in reality multiple ecosystems interacting to a greater or
lesser extent with one another. Each local community, and in some cases each institution, is its own
ecosystem—and there are real distinctions in how these systems function (Wertheimer 2007).
There are also distinctive ecosystems within various educational domains and denominations. A
full analysis of these ecosystems, their differences and their interactions, is well beyond the scope
of this chapter. So, we will continue to speak of the Jewish educational ecosystem writ large and
focus primarily on those characteristics that are generally applicable across the system.
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identity and of Jewish continuity? Jewish education is being challenged to provide
answers to a different set of questions today than it did through much of the twenti-
eth century—not how to be Jewish or even why to be Jewish, but how Jewishness
makes a difference in individuals’ lives and for the world. Education for meaning
has replaced education for continuity as the framework within which both institu-
tions and pedagogies must function.

In the pages that follow we will highlight some of the developments over the past
decade or so in the major traditional sectors of Jewish education (day school, com-
plementary/supplementary education,” summer camp, etc.). We will also look
beyond these arenas to explore how the educational ecosystem is expanding in an
effort to better engage and inspire twenty-first century Jewish learners. Indeed, this
expansion of the ecosystem, with new actors and new inter-relationships, is one of
the major plotlines taking Jewish education’s story in new and exciting directions.
In so doing, it has also brought to the fore a number of new or newly urgent issues.
These too are part of the story of American Jewish education in the first years of the
twenty-first century. Finally, we will attempt to assess briefly what comes next:
What are Jewish education’s prospects as it continues to deal with the challenges of
change? This is a question of no little consequence for American Jewish life as a
whole, and even if it cannot be answered definitively, it is one that must be asked in
light of the central role that Jewish education has played in sustaining Jewish iden-
tity and community over the years.

Complementary Education

No single area of Jewish education reaches a larger percentage of Jewish students
than complementary Jewish education programs. The most recent Census of Jewish
Supplementary Schools conducted by Jack Wertheimer in 2007 found that approxi-
mately 230,000 students in grades 1-12 were enrolled in roughly 2,000 comple-
mentary schools during the 2006-2007 academic year. About 70 % of these schools
were affiliated with the Reform (39 %), Conservative (29 %), and Reconstructionist
(3 %) movements. One surprising finding was the relatively high percentage (13 %)
of Chabad-affiliated schools, now likely an even larger percentage as their popular-
ity as an alternative to congregational schools has grown. In terms of student age

SThere is no consensus among observers on what to call Jewish educational programs that meet for
one or several hours per week and are attended by students who receive their general education in
public or non-Jewish private schools. Variously, these are referred to as “supplemental” or “supple-
mentary” school (or program, since not all like to characterize themselves as “schools”), “Hebrew
school,” “Sunday school,” “afternoon school,” “congregational school” (though not all are part of
congregations), or “religious school” (though not all are religious). In recent years, some activists
in the field have sought to popularize the term “complementary education,” largely to avoid the
negative connotations of “supplementary school” and a number of the other terms. We will use
“complementary” education or programs in this article, except when referring to organizations and
initiatives or quoting from publications that themselves use one of the other terms.
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distribution, the census found that approximately 60 % of supplemental school
students were in grades 3—7, reflecting the desire for Bar and Bat Mitzvah prepara-
tion that often drives families to synagogues and religious schools. The decline in
enrollment from grades 7—12 was steep, with numbers plunging from 23,340 sev-
enth graders, to 14,971 eighth graders, down to only 3,284 twelfth graders enrolled
in any kind of complementary Jewish education (Wertheimer 2008).

Along with their wide reach, supplemental schools have also been frequent tar-
gets of criticism and disparagement. While the conventional wisdom that “everyone
hates Hebrew school” is exaggerated in its universality, the statement reflects the
widespread sense that the typical supplemental school model is ripe for rethinking
and reinvention, and that many current programs fall short in their goals of engaging
Jewish students and imparting significant Jewish learning. As Wertheimer (20009, p.
XIIT) writes in the introduction to the volume Learning and Community: Jewish
Supplementary Schools in the 21st Century:

Graduates of supplementary schools have claimed they learned little, found classes highly
repetitious year to year, and in the main felt little incentive to continue their Jewish educa-
tion beyond the age of 13. In fact, the drop-off after grade 7 is shocking, and by grade 11
only small percentages of students are still enrolled. The record indicates that children are
voting with their feet.

Wertheimer enumerates the many challenges supplemental schools face that
have contributed to high levels of dissatisfaction, including the many activities and
interests that compete with supplemental schools for children’s and families’ time
and attention (sports, arts, tutoring, etc.); the part-time nature of most teaching posi-
tions, with accompanying low compensation; the small size of many schools (60 %
enroll fewer than 100 students) and congregations, which limits funding, staffing,
and programming; the great importance placed on B’nai Mitzvah ceremonies as the
“goal” of religious school, which both limits the curriculum (prioritizing worship
skills) and sends the message that one “graduates” from Jewish learning at age 13;
and the “siloed” nature of many congregations, which prevents them from forging
collaborations internally between various areas of activity as well as with other
synagogues and Jewish institutions that might substantially enhance their ability to
provide engaging and enriching Jewish experiences (Wertheimer 2009).

Over the past decade, an increasing number of communities and institutions have
sought to respond to these challenges. In some cases, the focus has been on strength-
ening and improving the quality of supplemental schools, without fundamentally
changing their structure. The most comprehensive such initiative, NESS (Nurturing
Excellence in Synagogue Schools), engages congregations in a systemic change
strategy that includes an initial assessment of the school and synagogue, profes-
sional development for teachers, leadership training for school directors, curriculum
review and revision, and coaching for Boards and lay leaders in goal-setting and
change management. Evaluations of NESS from Philadelphia and San Francisco
found that students, parents, and teachers all reported increased satisfaction with the
school experience after the NESS process, and that “the schools that implemented
all the components of NESS were the ones where the impact was the most compre-
hensive and pervasive, and thus where sustainability was evident” (Bloomberg and
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Goodman 2011, p. 20). Other, less comprehensive change initiatives have focused
on one or more of these strategies, such as the Union for Reform Judaism’s CHAI
curriculum, The Leadership Institute for Congregational School Educators profes-
sional development program, jointly run by the schools of education at Hebrew
Union College (HUC) and the Jewish Theological Seminary (JTS), and numerous
community-based school improvement initiatives, some of which are still in place
while others have come and gone within the past decade.

Other approaches to change are grounded in the belief that meeting the needs
and goals of twenty-first century Jewish learners requires more dramatic innova-
tion than strengthening and improving the traditional religious school model.
The Experiment in Congregational Education (ECE) was launched in 1992 at
HUC with the goal of transforming synagogues into “Congregations of Learners”
(Aron et al. 1995). Over the past 20 years, ECE has shifted its approach from
individual synagogue consultations to multi-congregational, community-wide
initiatives focused on religious school reinvention (as opposed to broader con-
gregational transformation). In 2002, the RE-IMAGINE project, ECE’s largest
communal initiative, was launched in 19 congregations in New York City, Long
Island, and Westchester County. Over the 18 months of RE-IMAGINE, congre-
gational teams examine the current religious school’s history, mission, strengths,
and weaknesses; research innovative learning approaches at other congregations
around the country; create a vision for a new school model, and implement first
steps to move towards this model. While not all congregations completed the
intensive RE-IMAGINE process, overall RE-IMAGINE and ECE propelled the
field of complementary education forward in critical ways, proving that creativ-
ity and innovation in congregational schools was not an oxymoron (Experiment
in Congregational Education 2006).

Today, the Jewish Education Project in New York is the flagship for a range of
change initiatives either in partnership with or building upon the work of ECE, such
as LOMED (Learner Outcomes and Measurement for Effective Educational
Design), the next generation of RE-IMAGINE; “Express Innovation,” a shorter path
to change that provides congregations with “full access to the blueprints of a variety
of new learning models;” and the Coalition of Innovating Congregations, which
brings together New York area congregations that have developed new learning
models to share ideas and support (The Jewish Education Project 2013). Over the
past decade, ECE has also led change initiatives with cohorts of congregations in
San Francisco, Los Angeles, and Kansas City.

Many of the innovations found in the congregations that have worked with ECE
(and similar change initiatives) can be understood through lenses inspired by Joseph
Schwab’s “commonplaces of education” (Schwab 1973). To enhance their relevance
and impact for Jews today, complementary educational programs are finding new
answers to such questions as: Who are the learners? (e.g., families learning together;
students in multi-age groupings); Who are the educators? (e.g., parents as educa-
tors; individualized learning “coaches” drawn from congregants); Where does
learning take place? (e.g., homes, community settings, cyberspace); When does
learning take place? (e.g., “real Jewish time” such as Shabbat and holidays, retreats,
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and other extended time periods); What are the methodologies? (e.g., “camp-like”
experiential learning, virtual, technology-based learning, Hebrew immersion); and
What is the content? (e.g., learning through the arts, elective choices, personalized
“learning journeys”).

Finally, a number of innovative approaches to complementary education have
been developed that are either outside of the congregational sphere entirely, or link
congregations together, along with other community institutions, to offer a wider
array of options and resources than any could provide individually. Most promi-
nent in the first category are the growing number of programs that combine Jewish
learning, after-school child care, and camp-like, experiential activities. The pio-
neer of these programs, the Kesher Community School After School, was founded
in Cambridge, MA in 1992. An affiliate program, Kesher Newton, opened a decade
later in the nearby Newton, MA community. In the past few years, similar 5-day
per week programs have been launched in Berkeley, CA (Edah), Atlanta (Jewish
Kids Groups), outside Washington, DC (MoEd), and in Chicago, Toronto, and
Boston. Each of these programs has its own emphases and nuances, but as a group
they are designed to be models of meaningful, substantive, engaging Jewish educa-
tion that—because they do not require either congregational membership or a
financial commitment equal to day schools—appeal to a wide range of diverse
Jewish families.

One striking characteristic of these programs is that most were created by par-
ents or community members who garnered the necessary financial, logistical, and
professional support to bring their visions to life, rather than being products of
institutional or “top-down” community initiatives. This “grass-roots” inception is
shared with a number of other non-institutional and cross-institutional programs:
Yerusha, a home-based family education program in Princeton, NJ started in 2009
by a cohort of parents partnering with a community rabbi; HS4HS (Home School
for Hebrew School), formed by nine families in Atlanta; Shalom Learning, founded
in 2011 by two Washington, DC-area technology entrepreneurs, which uses a
blend of on-line, classroom based, and family learning; and the Learning Shuk,
launched in 2012 in Phoenix, which describes itself as part content curator, part
concierge service, and part new learning facilitator, with the whole community as
its classroom (The Learning Shuk 2013).

One of the most ambitious and widely publicized of the new models of comple-
mentary education is New York’s Jewish Journey Project—a partnership between
two JCCs and six synagogues in which students follow their own learning journeys
through classes and hands-on activities at Jewish institutions, museums, theaters,
parks, and homes. The Jewish Journey Project grew out of the vision of one Jewish
community leader, Rabbi Joy Levitt, who had served as a congregational rabbi for
two decades and then took over leadership of the JCC of Manhattan. She describes
her rationale for pushing this new model as follows:

By asserting that Jewish education isn’t about institutions but about dynamic, flexible, cre-

ative opportunities to engage with the tradition and the community based on children’s
passions and talents, we have moved the conversation away from turf issues ... and toward
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the central challenge of preparing our young people for our community and the world. If we
are right, our synagogues will be free of the burden of sustaining failed schools and able to
discover new ways to connect with their children and families. Our JCCs, museums, and
other Jewish organizations will all understand that they are partners in this work, and they
will think harder about ways to participate in the education of our children. (Levitt 2013,
pp. 141-42)

This collaborative approach to redesigning complementary education experi-
ences is also being implemented in eight communities around North America that
worked with JESNA (Jewish Education Service of North America) on a project
called WOW! The WOW! project, originally conceived by JESNA and a group of
central agencies for Jewish education, uses a combination of Appreciative Inquiry
and Design Thinking to prod communities to identify populations that are un- or
under-served by current offerings and bring a broad array of community resources
into play to develop new options that can engage these learners and potential learners
more effectively (JESNA 2013).

The proliferation of creative approaches to complementary education, with a variety
of emphases including arts, the environment and green living, Hebrew language,
social justice, technology, etc., provides those pushing for further change in this arena
with a plethora of potential models upon which to draw. The “InnovationXChange”
website (www.innovationxchange.jesna.org/), launched by JESNA before its clos-
ing, was designed to serve as a program and resource bank, and a virtual gathering site
for those experimenting with new models and approaches, with the aim of simplifying
access to information about who is doing what, where, and how.

Nonetheless, as exciting as all the innovation of the past decade has been and
continues to be, what is equally needed now is serious study and evaluation of these
new models to fully understand their potential. While the many anecdotal descrip-
tions of engaged and enthusiastic students and families are encouraging, we can’t
yet know the true long-term impacts. In the end, will a wider array of choices
encourage more families to engage with Jewish learning, and cease to see Bar and
Bat Mitzvah as a terminal destination? What will students actually learn in these
programs, how much will they retain, and how will this learning impact their Jewish
life choices in the college years and beyond? Ultimately, will the complementary
educational programs that reach the vast majority of Jewish students be sufficient to
sustain the Jewish community as the twenty-first century unfolds? None of these
questions is yet answerable, but exploring them must be a priority for the field over
the next decade and beyond.

Jewish Day Schools

In contrast to supplemental schools, Jewish Day Schools have long been recog-
nized as the “gold standard” of Jewish education, unequalled in their ability to
offer students rich Jewish content and a strong community of Jewish peers.
However, outside of the traditional Orthodox world, day schools also reach far
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fewer Jewish students than do complementary schools. The most recent census of
day schools, conducted by Marvin Schick in 2012, found 83,000 K-12 students
enrolled in 286 schools across the US (this does not include students in “the yeshiva
world and Chassidic sectors” in which day school attendance is nearly universal).
Of these, approximately 49,000 are in Centrist and Modern Orthodox schools,
10,000 in Solomon Schechter schools, 3,500 in Reform Movement schools, and
20,000 in community schools (Schick 2012). As Schick (2009, p. 4) noted in his
introduction to the 2008-2009 day school census, “Whatever the trends in the day
school world, this world is at once not reflective and yet also reflective of American
Jewish life and both for the same reason. [The majority of] day schoolers are in
Orthodox institutions, a statistic that is widely at variance with the profile of
American Jewry, as demographers report that no more than 10-12 % of US Jews
self-identify as Orthodox.”

Even as day schools and their philanthropic supporters (particularly The Avi
Chai Foundation) have worked to expand day school’s appeal beyond the Orthodox
community, those schools affiliated with non-Orthodox movements have suffered
the greatest negative impact from the challenging financial climate of the past 5
years. While Orthodox affiliated schools have increased enrollments by about 4 %
during this time (mostly in Centrist Orthodox institutions), Solomon Schechter
schools have seen a 22 % decrease in enrollments; Reform movement schools, a
20 % decrease; and community schools, a 4 % decrease (after experiencing a 20 %
increase during the previous 5 years from 2003 to 2008). As a result, support orga-
nizations such as the Partnership for Excellence in Jewish Education (PEJE) have
had to increasingly devote themselves to helping existing schools address issues
of sustainability, rather than expanding the field by supporting and creating new
schools (Schick 2009, 2012).

The financial challenges facing day schools are substantial—not surprising, per-
haps, given the overall scope of the enterprise that requires sustenance (approxi-
mately 750 schools of all types, with 200,000 students, and total expenditures of
around $2 billion) (Prager 2005). Even with tuitions ranging from $5,000 to well
over $20,000 annually, nearly every day school faces a gap (from 10 % to over
30 %) between tuition revenues and expenses. Federation funding pays on average
only about 5 % of the total bill (Wertheimer 2001). In an impassioned appeal
for more communal investment in day schools, Susan Kardos of The Avi Chai
Foundation both celebrated the unique strengths of day schools—*“At their best,
Jewish schools provide a Jewish education that is intensive and immersive... that
demands students’ serious attention and engagement ... [in which] Jewish youth
experience the central activity of North American childhood through a Jewish lens”
(Kardos 2010, p. 85)—and articulated the reasons that such strengths may not be
enough to insulate day 